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CHAPTER I  — INTRODUCTION 
In  one form or  another ,  teaching i s  a  profess ion 
that  has  exis ted  s ince  the  beginning of  c iv i l iza t ion.  
Socie ty  provides  a  great  deal  of  money to  ass is t  in  the  
f inancia l  suppor t  of  the  many s tudents  enrol l ing in  and 
graduat ing from our  educat ional  ins t i tu t ions .  In  1983,  
approximately  135,000 persons  graduated f rom teacher  
educat ion programs in  ins t i tu t ions  of  h igher  educat ion 
(Feis t r i tzer ,  1984) .  Of  the  to ta l  sources  of  funding for  
publ ic  four-year  ins t i tu t ions  of  h igher  educat ion,  44.5% 
came f rom the  s ta tes  (The Condi t ion of  Educat ion,  1981) .  
Also ,  47.4% of  the  to ta l  revenue and expendi ture  for  
e lementary  and secondary educat ion in  1980 came f rom the  
s ta tes  (Sta t is t ica l  Abstract  of  the  U.S. ,  1983) .  The 
U.S.  average per  capi ta  income spent  on educat ion for  the  
1980-81 term was 6 .8%.  The Iowa average per  capi ta  
contr ibut ion was 7-7% (1984 Sta t i s t ica l  Prof i le  of  Iowa,  
1984) .  
With  the  number  of  persons  enter ing in to  and 
graduat ing f rom teacher  educat ion programs,  the  amount  of  
money expended each year  by s ta tes  for  publ ic  educat ion,  
and educat ion serving as  a  means  for  people  to  progress ,  
i t  i s  as tounding that  so  l i t t le  i s  known about  the  
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persons  who touch the  l ives  of  so  many.  This  i s  
emphasized by Feis t r i tzer  (1984)  s ta t ing that  "s t rangely ,  
in  a  f ie ld  supposedly  dedicated to  the  spread of  
knowledge,  l i t t le  informat ion i s  col lec ted and mainta ined 
on teacher  educat ion s tudents"  (p .  55) .  Also,  Schalock 
(1979)  in  a  repor t  on research on teacher  se lec t ion 
s ta ted ,  " In  a  profess ion where  there  i s  so  much ta lk  
about  "a t t rac t ing bet ter  people"  i t  i s  odd tha t  so  l i t t le  
has  been done on the  character is t ics  and c i rcumstances  of  
persons  enter ing the  profess ion,  and the  re la t ionships  
among these  condi t ions  of  ent ry  and subsequent  success"  
(pp.  366-357) .  
The educat ional  ins t i tu t ion 's  in  America  have come 
under  a t tack from many sec tors .  Within  the  las t  severa l  
years ,  the  "qual i ty"  of  educat ion received by America ' s  
youth  and the  "abi l i ty /qual i ty"  of  the  teachers  providing 
th is  educat ion have been quest ioned in  repor ts  s ta t ing 
that  the  "semi- l i tera tes  are  teaching the  i l l i te ra tes" .  
The Nat ional  Commiss ion on Excel lence  in  Educat ion 
(1983)  s ta ted  in  summation:  
.  .  .  that  not  enough of  the  academical ly  able  
s tudents  are  being a t t rac ted to  teaching;  tha t  
teacher  prepara t ion programs need substant ia l  
improvement ;  tha t  the  profess ional  working l i fe  
of  teachers  i s  on the  whole  unacceptable  
(p .  22) .  
3 
The Commiss ion speci f ica l ly  s ta ted  that :  
Too many teachers  are  being drawn f rom the  
bot tom quar ter  of  graduat ing high school  and 
col lege  s tudents  (p .  22) .  
Half  of  the  newly employed mathemat ics ,  sc ience  
and Engl ish  teachers  are  not  qual i f ied  to  teach 
these  subjects ;  fewer  than one- th i rd  of  U.S.  
h igh schools  offer  physics  taught  by qual i f ied  
teachers  (p .  23) .  
While  the  previous  s ta tements  provide  ins ight  in to  
the  problèmes)  fac ing teacher  educat ion programs,  a  
nat ional  s tudy to  inves t igate  such s ta tements  i s  beyond 
the  scope of  th is  s tudy.  However ,  the  impl ica t ions  of  
the  data  included should  a l low one to  draw 
general iza t ions  about  Iowa Sta te  Univers i ty  and the  
qual i ty  of  i t s  teacher  educat ion-  graduates .  
Students  who a re  present ly  enrol led  in  undergraduate  
level  teacher  educat ion programs br ing to  th is  level  of  
educat ion a  mul t i tude  of  exper iences  gleaned from thei r  
e lementary-secondary school ing.  These  exper iences  serve  
as  a  bas is  for  the i r  development  of  teacher  educat ion 
knowledge,  sk i l l s ,  and a t t i tudes .  In  turn ,  these  
exper iences  are  re in t roduced in to  the  
e lementary-secondary c lassrooms through a  new generat ion 
of  teachers—pract ices  perpetuate  pract ices .  For  a  
be t ter  por t rayal  of  the  above,  imagine  the  fol lowing 
diagram as  a  cycl ica l  pat tern  where  s tudents  progress  
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f rom e lementary  school  to  secondary school  to  col lege .  
Upon complet ion of  a  degree  f rom col lege ,  a  s tudent  
receives  cer t i f ica t ion and re turns  to  e lementary  or  
secondary school  to  "perpetuate"  what  has  been learned.  
Elementary  School  
Teacher  Cer t i f ica t ion Secondary School  
Col lege/Univers i ty  
FIGURE 1 :  Cycl ica l  Pat tern  of  Students  Progress ing From 
Elementary  School  to  Teaching Posi t ions  
Problems wi thin  the  educat ional  ins t i tu t ions  did  not  
occur  overnight .  In  1975 Shie ld-s ,  in  an a r t ic le  ent i t led  
"Why Johnnie  Can ' t  Wri te" ,  a l luded to  the  c i rcular /  
cycl ica l  pat tern  of  our  educat ional  ins t i tu t ions  as  wel l  
as  to  thei r  weakening condi t ions .  
I f  your  chi ldren are  a t tending col lege ,  the  
chances  are  that  when they graduate ,  they wi l l  
be  unable  to  wri te  ordinary ,  exposi tory  Engl ish  
wi th  any rea l  degree  of  s t ructure  and luc idi ty .  
I f  they are  in  high school  and p lanning to  
a t tend col lege ,  the  chances  are  less  than even 
that  they wi l l  be  able  to  wri te  Engl ish  a t  the  
minimal  col lege  level  when they get  there .  I f  
they are  not  p lanning to  a t tend col lege ,  the i r  
sk i l l s  in  wri t ing Engl ish  may not  even qual i fy  
them for  c ler ica l  or  secre tar ia l  work.  And i f  
they are  a t tending e lementary  school ,  they are  
a lmost  cer ta in ly  not  being given the  kind of  
required reading mater ia l ,  much less  the  
wri t ing ins t ruct ions ,  tha t  might  make i t  
poss ible  for  them eventual ly  to  wri te  
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comprehensible  Engl ish .  Wil ly-ni l ly ,  the  U.S.  
educat ional  sys tem i s  spawning a  genera t ion of  
semi- l i tera tes  (p .  57) .  
Teacher  educat ion programs must  col lec t ,  evaluate ,  
and in terpre t  data  on s tudents  enter ing in to  and 
graduat ing f rom the i r  programs to  determine the  academic  
and o ther  character is t ics  of  the  s tudents .  
Sta tement  of  Problem 
This  s tudy i s  designed to  inves t igate  the  
character is t ics  of  the  s tudents  who were  enrol led  in  a  
beginning teacher  educat ion course  and entered,  
progressed,  pers is ted ,  and achieved a  degree  in  teacher  
educat ion a t  Iowa Sta te  Univers i ty  as  compared to  those  
s tudents  who of f ic ia l ly  or  unoff ic ia l ly  wi thdrew from 
school  or  graduated in  another  program of  s tudy.  
Character is t ics  chosen for  the  s tudy include:  
1 .  long-range career  p lans ,  
2 .  importance  of  job character is t ic  i tems,  
3 .  gender ,  
4 .  ACT scores ,  
5 .  h igh school  rank,  
6 .  par t ic ipat ion in  ac t iv i t ies ,  
7 .  leadership  in  ac t iv i t ies ,  and 
8 .  t ransfer  s ta tus  of  s tudents .  
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Data  were  col lec ted about  and f rom s tudents  who 
enrol led  in  El  Ed/Sec Ed 204,  The School  and American 
Li fe ,  dur ing the  1980-81 school  term.  
Purpose  of  Study 
The purpose  of  th is  s tudy i s  to  provide  answers  to  
the  fol lowing quest ions  about  a  se lec ted group of  
s tudents  a t  Iowa Sta te  Univers i ty :  
1)  What  a re  the  character is t ics  of  the  s tudents  who 
enrol led  in  El  Ed/Sec Ed 204 dur ing the  1980-81 
school  term re la t ive  to :  
a .  gender ,  
b .  ACT scores ,  
c .  high school  rank,  
d .  t ransfer  s ta tus ,  
e .  long-range career  p lans ,  
f .  percept ion of  importance  of  var ious  job 
character is t ic  i tems,  
g .  par t ic ipat ion in  ac t iv i t ies ,  and 
h .  leadership  in  ac t iv i t ies?  
2)  What  a re  the  d i f ferences  in  character is t ics  
among s tudents  who enrol led  in  El  Ed/Sec Ed 204 
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dur ing the  1980-81 school  ter ra  when grouped by 
s ta tus  in  school :  
a .  graduated in  teacher  educat ion,  
b .  graduated in  another  program,  or  
c .  dropped out  of  school .  
Jus t i f ica t ion of  Study 
During the  20th  century ,  very  l i t t le  research 
concerning teacher  character is t ics  has  been conducted.  
The major i ty  of  th is  research occurred dur ing the  t ime 
span f rom 1950-1970.  The focus  and methodology used was  
considered to  be  re la t ively  weak and drew from psychology 
and anthropology.  However ,  the  publ ica t ion of  A Nat ion 
a t  Risk  on Apri l  26 ,  1983,  a long wi th  a  host  of  
subsequent  repor ts ,  has  rekindled an in teres t  in  
inves t igat ing character is t ics  of  those  persons  a t t rac ted 
to  the  teaching profess ion.  These  s tudies  are  being 
conducted as  a  means  to  es tabl ish  guidel ines /cr i ter ia  for  
fu ture  recrui tment ,  se lec t ion,  and admiss ion of  s tudents  
to  teacher  educat ion programs;  to  substant ia te  or  refute  
c la ims by var ious  educat ional  reform repor ts ;  to  develop 
a  prof i le  for  s tudents  who a re  consider ing teaching as  a  
career  to  le t  them know the  type(s)  of  person thei r  
fu ture  col leagues  wi l l  be;  to  predic t  success  in  the  
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classroom by educators  or  to  determine behaviors  most  
e f fec t ive  in  both  promot ing s tudent  achievement  and 
mainta ining c lassroom control  by school  adminis t ra tors ;  
and to  determine d i f ferences  in  persons  in  educat ion f rom 
those  in  o ther  profess ions  (Ryan & Phi l l ips ,  1982;  
Schalock,  1979;  and Feis t r i tzer ,  1984) .  
With  the  many repor ts  publ ished dur ing the  current  
reform movement  in  educat ion,  parents  as  wel l  as  
educators  are  quest ioning the  qual i ty  of  persons  
graduat ing from teacher  educat ion programs.  Teacher  
ef fec t iveness  has  been considered as  a  means  to  determine 
the  qual i ty  of  teachers .  "Preexis t ing teacher  
character is t ics"  i s  one of  e ight-  var iables  used by Medley 
(1982)  in  a  des ign/model  for  teacher  ef fec t iveness .  He 
def ines  preexis t ing teacher  character is t ics  as  knowledge,  
abi l i t ies ,  and be l iefs  that  a  teacher  i s  expected to  
possess  on enter ing in to  profess ional  t ra in ing.  Medley 
bel ieves  tha t ,  " for  the  most  par t ,  these  t ra i t s  are  
s table  personal i ty  t ra i t s  ( l ike  general  in te l l igence or  
in teres t  in  chi ldren)  that  are  bel ieved to  be  re levant  to  
successful  teacher  performance but  tha t  a  teacher  
educat ion program cannot  and should  not  t ry  to  develop in  
s tudents  who do not  a l ready possess  them" (p .  1895) .  
Ryan and Phi l l ips  (1982)  s ta te ,  "As a  socie ty  we need to  
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know the  qual i t ies  and character is t ics  of  the  people  to  
whom we ent rus t  the  development  of  our  most  va luable  
natura l  resource ,  our  chi ldren"  (p .  1859) .  
Del imi ta t ions  of  Study 
The data  to  be  analyzed were  gathered as  a  par t  of  
the  longi tudinal  s tudy of  the  teacher  educat ion program 
by the  Research Ins t i tu te  for  Studies  in  Educat ion a t  
Iowa Sta te  Univers i ty .  I t  i s  not  to  be  assumed that  
s tudents  in  the  teacher  educat ion program a t  Iowa Sta te  
Univers i ty  are  representa t ive  of  individuals  in  o ther  
univers i t ies  nor  o ther  programs of  s tudy or  s tudents  a t  
Iowa Sta te  Univers i ty .  The s tudy wi l l  a lso  be  l imi ted  to  
those  s tudents  who provided usable  ques t ionnaires .  
Assumpt ions  
The fo l lowing are  assumpt ions  of  th is  s tudy.  
1 .  The i tems of  the  quest ionnaireCs)  used in  
th is  s tudy are  val id  and re l iable .  
2 .  Students  who answered the  quest ionnaireCs)  
were  honest  and accurate  in  thei r  
responses .  
3 .  The data  used in  the  s tudy from s tudents '  
records  are  accurate .  
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s ta tement  of  Hypotheses  
Students  in  th is  s tudy are  separa ted in to  three  
groupings  by s ta tus  in  school .  They a re :  
1 .  s tudents  who graduated in  teacher  educat ion,  
2 .  s tudents  who graduated in  another  program of  
s tudy,  and 
3 .  s tudents  who wi thdrew from school .  Hereaf ter ,  
these  three  groups  wi l l  be  referred to  as  " those  persons  
who took,  those  persons  who were  enrol led  in ,  e tc ."  
unless  o therwise  s ta ted  in  an hypothes is .  
HYPOTHESIS I  — There  are  no s ignif icant  
d i f ferences  in  sex,  t ransfer  s ta tus ,  ACT scores ,  
and h igh school  rank among those  persons  who took 
El  Ed/Sec Ed 204 dur ing the  1980-81 school  term.  
•HYPOTHESIS I I  — Students '  s ta ted  long-range 
career  p lans  a t  the  t ime they were  enrol led  in  El  
Ed/Sec Ed 204 dur ing the  1980-81 school  term i s  
independent  of  s ta tus  in  school  (progress ion or  
complet ion in  a  program of  s tudy) .  
HYPOTHESIS I I I  — There  are  no s ignif icant  
d i f ferences  in  s tudents '  percept ion of  importance  
of  var ious  job character is t ics  among those  
s tudents  a t  the  t ime they were  enrol led  in  El  
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Ed/Sec Ed 204 dur ing the  1980-81 school  term and 
progress ion or  complet ion in  a  program of  s tudy.  
HYPOTHESIS IV — There  are  no s ignif icant  
d i f ferences  in  par t ic ipat ion in  ac t iv i t ies  among 
those  s tudents  who enrol led  in  El  Ed/Sec Ed 204 
dur ing the  1980-81 school  term.  
HYPOTHESIS V — There  are  no s ignif icant  
d i f ferences  in  leadership  in  ac t iv i t ies  among 
those  s tudents  who enrol led  in  El  Ed/Sec Ed 204 
dur ing the  1980-81 school  term.  
HYPOTHESIS VI  — There  are  no s ignif icant  
d i f ferences  in  ACT scores ,  h igh school  rank,  
long-range career  p lans ,  par t ic ipat ion in  
ac t iv i t ies ,  leadership  in  ac t iv i t ies ,  and 
percept ion of  var ious  job character is t ics  between 
t ransfer  and nat ive  s tudents  who graduated in  
teacher  educat ion a t  Iowa Sta te  Univers i ty .  
Def ini t ion of  Terms 
ACT scores  — American Col lege  Test  scores  
Act iv i t ies  — A pursui t  in  which a  person i s  act ive;  a  
form of  organized supervised,  of ten  ext ra­
curr icular  recreat ion (Webster ,  1981) ;  i . e . ,  
cheer leading,  spor ts ,  church youth  groups ,  e tc .  
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El  Ed/Sec Ed 204 — Elementary  Educat ion or  Secondary-
Educat ion 204 (The School  in  American Li fe) .  The 
course  i s  descr ibed as  one providing the  goals  of  
school ing,  including the  ro les  of  teachers  today;  
h is tor ica l  development  of  schools ;  educat ional  
reforms and a l ternat ive  forms;  and current  
phi losophical  i ssues .  Human re la t ions  aspects  of  
teaching and d iscuss ions  about  teaching as  a  
career .  (This  i s  a  sophomore level  course . )  
High school  rank — The rank a  s tudent  held  in  h is /her  
high school  graduat ing c lass  in  regard  to  academic  
achievement  as  compared to  fe l low s tudents  in  the  
same c lass  
Long-range career  p lans  — A p lan  a  person has  re la t ive  
to  achievement  in  publ ic ,  profess ional ,  or  
business  l i fe  (occupat ional  choice)  
Leadership  — Supervisory  capaci ty  held  or  a  posi t ion 
held  of  author i ty  to  guide  o thers  
Nat ive  Student /Non-Transfer  Student  — A s tudent  who 
matr icula ted  to  a  senior  col lege  d i rec t ly  from 
high school  (Cramer ,  1971)  
Transfer  s tudent  — A s tudent  who s tar ted  his /her  
educat ion a t  another  postsecondary educat ional  
ins t i tu t ion and la ter  enrol led  in  a  senior  col lege  
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Organizat ion of  Study 
This  s tudy i s  divided in to  f ive  chapters ,  
references ,  and an appendix .  Chapter  I  includes  the  
background of  the  s tudy ( the  in t roduct ion to  the  s tudy) ,  
s ta tement  of  the  problem,  purpose  of  the  s tudy,  
jus t i f ica t ion of  the  s tudy,  del imi ta t ions  of  the  s tudy,  
assumpt ions ,  s ta tement  of  hypotheses ,  def in i t ion of  
terms,  and organizat ion of  the  s tudy.  The second chapter  
presents  a  review of  the  l i te ra ture  which wi l l  include a  
summary of  publ ica t ions  and research s tudies  on fac tors  
inf luencing career  choices  of  s tudents ,  fac tors  
inf luencing s tudents  to  become teachers ,  the  
character is t ics  of  s tudents  in  teacher  educat ion,  and 
s tudents  who t ransfer  f rom two-year  ins t i tu t ions  to  
four-year  ins t i tu t ions .  Chapter  I I I  conta ins  the  
methodology for  the  s tudy which wi l l  inc lude an 
explanat ion about  the  popula t ion,  a  descr ip t ion of  the  
ins t rumente  s )  ,  and techniques  and procedures  used to  
col lec t  and analyze  the  data .  The four th  chapter  
provides  the  analys is  and in terpre ta t ion of  data  and a  
d iscuss ion.  The f inal  chapter  includes  the  summary and 
recommendat ionC s)  of  the  s tudy.  
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CHAPTER I I  — REVIEW OF LITERATURE 
Teachers  are  "entrus ted  wi th  the  development  of  our  
most  na tura l  resource ,  our  chi ldren" .  Teachers ,  in  
essence,  are  the  foundat ion of  the  educat ional  
development  of  chi ldren.  This  i s  probably  one of  the  
reasons  why the  f i rs t  s tep  in  Medley 's  (1982)  teacher  
ef fec t iveness  model  i s  to  determine the  character is t ics  
of  those  persons  aspi r ing to  become teachers .  Some of  
the  quest ions  that  we should  ask  are :  
1 .  Who a re  our  teachers?  
2 .  What  a re  thei r  aspi ra t ions?  
3 .  Why d id  they choose  teaching as  a  career?  
4 .  What  t ra i t s  and values  do they possess?  
5 .  What  a re  our  teachers  academic  abi l i t ies?  
Very l i t t le  informat ion i s  avai lable  to  answer  ques t ions  
as  the  above.  This  s tudy was under taken to  begin  to  
answer  such quest ions  in  terms of  the  Iowa Sta te  
Univers i ty  teacher  educat ion program.  
This  chapter  of  the  s tudy examines  l i te ra ture  on 
fac tors  re levant  to  choosing a  career ,  fac tors  
inf luencing persons  enter ing the  teaching profess ion,  
character is t ics  of  s tudents  in  teacher  educat ion 
programs,  and s tudents  who t ransfer  to  four-year  
ins t i tu t ions .  
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Factors  Relevant  to  Choosing a  Career  
Do persons  work to  have a  career  or  do they have a  
career  to  work? This  d ichotomy,  work and career ,  have 
of ten  been thought  of  synonymously ,  and depending on how 
each term i s  def ined,  they may possess  common 
character is t ics .  When a  person i s  asked "What  i s  your  
career?"  or  "What  type  of  work do you perform?",  the  
answers  are  usual ly  the  same—"I 'm a  doctor ."  " I 'm a  
lawyer . ' -  " I 'm a  teacher ."  e tc .  
I t  i s  hoped tha t  when a  person chooses  a  career ,  a  
choice  i s  made whereby sa t i s fac t ion i s  der ived f rom the  
work performed.  However ,  work has  been viewed by some as  
an enjoyable  ac t iv i ty  and by o thers  as  drudgery.  
Regardless  of  the  view held  about  work,  changes  have 
occurred due to  technological  advancements  and the  
demands of  socie ty .  Included in ,  but  not  l imi ted  to ,  
these  changes  are  shor ter  work days ,  be t ter  wages ,  
improved working condi t ions ,  and equal  oppor tuni t ies  for  
a l l .  
Work serves  var ious  funct ions  in  our  socie ty  which 
of ten  inf luences  the  career  choices  made by persons .  Six  
funct ions  of  work posi ted  by Slocum (1974)  a re :  
1 .  source  of  subsis tence ,  
2 .  regula tor  of  ac t iv i t ies .  
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3-  pat tern  of  associa t ion,  
.  4 .  ident i ty ,  
5 .  meaningful  l i fe  exper iences ,  and 
6 .  socia l  s ta tus .  
Vroom (1964) ,  on the  o ther  hand,  pos tula tes  two 
posi t ions  that  determine whether  people  wi l l  work.  They 
are  economical  and mot ivat ional .  The economical  pos i t ion 
he  says  refers  to  an oppor tuni ty  to  work created by a  
demand on the  par t  of  socie ty  for  goods  and/or  services  
and a  demand on the  par t  of  employers  for  people  to  
produce these  goods  and/or  services ;  whereas ,  the  
mot ivat ional  posi t ion refers  to  people  preference  for  
working as  opposed to  not  working.  Vroom fee ls  that  
whi le  both  posi t ions  are  important  in  a  persons  choice  to  
work,  the  mot ivat ional  fac tor  probably  has  the  greates t  
impact .  Proper t ies  of  the  mot ivat ional  fac tor  show 
commonal i t ies  to  Slocum's  funct ions  of  work.  These  
proper t ies  are :  
1 .  wages ,  
2 .  expendi ture  of  menta l  or  physical  energy,  
3-  product ion of  goods  or  services ,  
4 .  socia l  in teract ion with  o ther  persons ,  and 
5 .  socia l  s ta tus .  
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While  the  funct ions  of  work in  our  socie ty  and the  
proper t ies  of  the  mot ivat ional  fac tor  of ten  impact  on job 
choices ,  o ther  fac tors  have been a t t r ibuted wi th  having a  
more  d i rec t  inf luence.  These  a re :  
1 .  physical  character is t ics ,  
2 .  menta l  abi l i t ies ,  
3 .  personal  "adjus tments  re la t ive  to  the  abi l i ty  to  
get  a long wi th  o thers ,  guiding mot ivat ions  and 
goals ,  and emot ional  matur i ty ,  and 
4 .  pas t  achievements  and fa i lures  in  the  areas  of  
school  work,  par t  t ime and fu l l  t ime jobs ,  home,  
communi ty  and church,  socia l  c lubs  and groups ,  
a th le t ics ,  and hobbies  (Humphreys ,  1949) .  
Sat is fac t ion i s  one of  the  major  fu l f i l lments  to  
determine career  choice .  In  examining a t  the  previous  
paragraphs  on the  funct ions  of  work,  the  fac tors  that  
determine i f  a  person wi l l  work or  not ,  and the  o ther  
fac tors  that  inf luence career  choices  that  are  made,  one  
under ly ing assumpt ion i s  that  the  career  choice  made wi l l  
provide  sa t i s fac t ion.  Maslow and Herzberg  are  two 
theor is ts  who have inves t igated job sa t i s fac t ion of  
workers .  
Herzberg 's  theory of  mot ivat ion and hygiene t r ies  to  
answer  the  quest ion "What  do people  want  f rom thei r  
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jobs?"  (Herzberg ,  Hausner ,  & Snyderman,  1964) .  Hygiene 
fac tors ,  somet imes  referred to  as  maintenance fac tors ,  
include supervis ion,  in terpersonal  re la t ions ,  physical  
working condi t ions ,  sa lary ,  company pol ic ies  and 
adminis t ra t ive  pract ices ,  benef i t s ,  and job secur i ty .  
According to  Herzberg ,  people  are  not  mot ivated to  s t r ive  
for  these  fac tors ,  but  they become d issa t is f ied  when 
these  th ings  are  absent .  However ,  the  presence of  these  
th ings  does  not  necessar i ly  br ing about  pos i t ive  
a t t i tudes .  The mot ivat ion fac tor  i s  conceptual ized as  
ac tuat ing—needs  of  the  individual  to  reach h is /her  
aspi ra t ion.  A person i s  mot ivated by such th ings  as  
recogni t ion,  advancement ,  increased responsibi l i ty ,  
potent ia l  for  personal  growth,  achievement ,  and enjoyment  
of  work.  
Maslow's  theory,  ra ther  than an a t tempt  to  
unders tand people  a t  work,  i s  concerned wi th  mot ivat ion 
in  l i fe  (Warr  & Wal l ,  1975) .  Maslow's  theory i s  of ten  
referred to  as  a  h ierarchy of  needs  compris ing f ive  
levels .  The levels  f rom bot tom to  top are  physiological  
need,  safe ty  need,  socia l  need,  need for  es teem,  and 
se l f -ac tual iza t ion.  The physiological  need refers  to  the  
des i re  for  food,  water ,  and th ings  needed to  exis t .  
Safe ty  i s  a  need for  secur i ty ,  the  avoidance of  physical  
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danger .  Socia l  need i s  a  des i re  for  af fect ion and 
f r iendship .  Esteem i s  a  need for  se l f - respect ,  to  be  
able  to  evaluate  onesel f  h ighly .  Sel f -ac tual iza t ion i s  
referred to  as  a  person moving toward or  reaching h is /her  
fu l l  potent ia l  (Warr  & Wal l ,  1975;  Einhorn,  Bradley,  & 
Baird ,  1982) .  The h igher  needs  are  extremely important ,  
but  not  unt i l  the  lower  order  needs  have been sa t i s f ied .  
"Man does  not  l ive  by bread a lone,  but  when he  has  no 
bread h is  ac t ive  wants  a re  exclus ively  to  do wi th  food"  
(Warr  & Wal l ,  1975) .  
Summary 
The occupat ional  s ta tus  held  by a  person in  socie ty  
today i s  shaped by many environmental ,  in te l lec tual ,  and 
socia l  fac tors .  The chosen occupat ion has  a  d i rec t  
impact  on income,  possess ions ,  p lace  of  res idence,  
associa tes ,  le isure  pursui ts ,  amount  of  expendi tures ,  
and,  in  genera l ,  the  kind of  pr iv i leges  and d isadvantages  
which make up dai ly  exper iences .  Persons  choose  
occupat ions  because  of  the  sa t is fac t ion they fee l  wi l l  be  
der ived from the  exper ience ,  the  contr ibut ion they fee l  
the i r  choice  wi l l  make,  and a  means  to  rea l ize  
se l f -ac tual iza t ion.  
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Factors  Inf luencing Persons  to  Become Teachers  
Many c i rcumstances  cause  chain  react ions  which may 
branch in to  other  chain  react ions .  The economic,  
pol i t ica l ,  and socia l  sys tems are  examples .  They have a  
bear ing on many events /deeds  that  occur  in  our  socie ty .  
One event  in  par t icular  that  i s  affected by these  sys tems 
i s  the  career  decis ion made by a  person.  Once making a  
career  decis ion,  t ra in ing must  then be  received.  Hence,  
an  educat ional  choice  i s  made.  This  choice  i s  usual ly  
ref lec ted by a  person 's  possess ion or  lack of  possess ion 
of  cer ta in  in teres ts ,  abi l i t ies ,  and knowledge.  
Ins t i tu t ions  providing the  t ra in ing use  a  se t  of  
s tandards  for  making se lec t ions  from avai lable  candidates  
for  educat ional  programs.  Among the  ent i t ies  ref lec ted 
in  these  s tandards  are  the  pol i t ica l ,  socia l ,  and 
economic sys tems;  the  avai labi l i ty  of  candidates ;  and the  
a t t r ibutes  possessed by the  candidates .  This  i s  
summarized in  s ta tements  by Levine  (1971)  and Weaver  
(1979,  1981) .  
Levine  (1971)  s ta tes :  
The in ter locking character  of  socia l  process  
and individual  behavior  i s  such that  the  
speci f ic  career  choices  that  individuals  make 
i s  determined by a  host  of  economic and socia l  
forces  opera t ive  a t  that  point  in  t ime when the  
career  decis ions  are  made.  The oppor tuni t ies  
tha t  exis t  for  creat ive ,  in te l l igent ,  ta lented 
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and poor  young people  are  d i f ferent  in  t ime of  
af f luence,  depress ion,  war  and peace .  The 
behavior  of  the  gatekeepers  who determine 
admiss ion pol ic ies  a t  col lege ,  univers i ty ,  and 
occupat ional  points  i s  a lso  a  s ignif icant  
fac tor  which inf luences  the  psychological  and 
socia l  character is t ics  of  those  who a re  
permit ted  ent ry  in to  given occupat ions  and 
those  who are  c losed out  (pp.  2-3) .  
Weaver  (1981)  s ta tes  "academic  ins t i tu t ions  respond 
to  market  condi t ions"  (p .  4) .  "As market  demand for  new 
graduates  in  any given f ie ld  decl ines ,  not  only  wi l l  the  
quant i ty  of  potent ia l  s tudents  decl ine  but  a lso  the  
qual i ty  of  the  appl icant  pool  prepared to  enter  the  f ie ld  
of  s tudy"  (1979,  P-  32) .  He fur ther  s ta tes  " there  are  
re la t ionships  between the  response  of  academic  
ins t i tu t ions  .  .  .  and the  scholas t ic  apt i tude  of  our  
s tudents"  (1981,  p .  4) .  When there  are  few appl icants  
avai lable ,  " in tens i f ied  ef for ts  to  recrui t  and re ta in  
s tudents  and a t  the  same t ime re laxed s tandards  to  
capture  those  who d id  reply"  become the  pr imary focus  of  
academic  ins t i tu t ions  (1981,  p .  17) .  
Studies  reveal  tha t  people  tend to  choose  the i r  
careers  re la t ively  ear ly  in  l i fe  and are  inf luenced by 
persons  wi th  whom they have contact  dur ing th is  t ime.  
The school  teacher  i s  one such person who has  many 
inf luences  on s tudents  in  e lementary  and secondary 
schools .  Many persons  who a re  teachers  indicate  thei r  
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desi re  and decis ion to  become teachers  resul ted  because  
of  contact  wi th  the i r  e lementary  and/or  secondary school  
teacher(s) .  
Mori  (1966)  found that  women tend to  decide  in  
e lementary  school  and ear ly  secondary school  to  become 
school  teachers ;  whereas  men tend to  decide  in  la ter  
secondary school  or  col lege  to  become teachers .  Former  
teachers  were  found to  be  the  most  inf luent ia l  fac tor  
(Fie ls t ra ,  1955;  Richards ,  I960)  or  one of  the  most  
inf luent ia l  fac tors  (Fox,  1961)  in  the  career  choices  of  
s tudents  to  teach.  While  job secur i ty  has  a lso  been 
found to  be  an inf luent ia l  fac tor  in  choosing teaching as  
a  profess ion,  Roberson,  Kei th ,  and Page (1983)  found that  
job secur i ty  has  not  been repor ted  as  the  chief  
mot ivat ional  fac tor  in  teacher  career  choices  near ly  as  
of ten  as  teacher  inf luence.  
As indicated ear l ier ,  the  sys tems opera t ing in  our  
socie ty  inf luence choices  made by persons  re la t ive  to  
career  decis ions .  The funct ions  of  work and the  
proper t ies  of  the  mot ivat ional  fac tor  of  whether  people  
wi l l  work are  evidenced in  persons  in  the  teaching 
profess ion.  Mori  (1966)  found persons  enter ing the  
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teaching profess ion to  repor t  the  fol lowing about  the  
teaching f ie ld :  
1 .  The teaching profess ion provides  a  
re la t ively  good sa lary .  
2 .  There  i s  an a t t rac t ive  environment  in  
schools .  
3 .  Teachers  can enjoy fe l lowship  wi th  
in teres t ing co-workers .  
4 .  The teaching profess ion offers  the  
sa t is fac t ion of  being se l f -d i rec t ive .  
5 .  Teachers  can get  sa t i s fac t ion from the  
development  and improvement  of  the i r  
s tudents .  
6 .  Teaching i s  one of  the  highest  k inds  of  
human endeavor .  
The ver t ica l  and hor izonta l  h ierarchy of  the  persons  
in  a  profess ion wi th  the  same gener ic  t i t le  tend to  have 
d i f ferent  fac tors  inf luencing thei r  career  choice .  
Teacher  i s  an example  of  a  gener ic  t i t le  used for  both  
e lementary  and secondary teachers .  Top ranking fac tors  
of  prospect ive  e lementary  and secondary teachers  re la t ive  
to  why they chose  teaching reveal  s tark  di f ferences .  Fox 
(1961)  found that  prospect ive  e lementary  school  teachers  
chose  teaching because  of  a  des i re  to  work wi th  chi ldren 
or  adolescents ,  a  des i re  to  be  of  service  to  socie ty ,  
exper ience  of  working wi th  youngsters ,  and the  des i re  of  
an  oppor tuni ty  to  leave the  teaching profess ion and 
re turn  to  i t  la ter .  Mangier i  and Kemper  (1984)  and 
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All ison (1982)  found some s imi lar  resul ts  of  s tudents  who 
had a  s t rong in teres t  in  becoming teachers .  Prospect ive  
secondary school  teachers  ranked the  fol lowing as  most  
inf luent ia l  fac tors :  l ik ing for  a  par t icular  subject ;  
the  comparat ively  shor t  school  day,  long summer vacat ion 
and many o ther  vacat ions;  the  t rend towards  increas ing 
sa lar ies  in  teaching;  and the  oppor tuni ty  to  use  teaching 
as  a  s tepping s tone to  another  career .  While  both  Mori  
(1966)  and Fox (1961)  found persons  in  teacher  educat ion 
indicat ing a  good sa lary  as  a  "benef i t"  of  teaching,  
recent  a r t ic les  ref lec t  a  good sa lary  i s  not  an opinion 
held  about  teaching today (Phi  Del ta  Kappan Gal lup Pol l ,  
1981,  1984) .  
A person 's  gender  and exposure  to  environmental  
fac tors  are  inf luent ia l  in  career  choices  that  are  made.  
Fox 's  s tudy found the  female  respondents  to  repor t  tha t  
they were  inf luenced s ignif icant ly  more  than male  
respondents  by the i r  des i re  to  work wi th  chi ldren or  
adolescents  and the  oppor tuni ty  to  leave the  teaching 
profess ion and re turn  to  i t  la ter .  Male  respondents  
repor ted  that  they were  inf luenced s ignif icant ly  more  
than the  female  respondents  by the i r  l ik ing for  a  
par t icular  subject ,  the  t rend toward increas ing sa lar ies  
of  teachers ,  and the  oppor tuni ty  to  use  teaching as  a  
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s tepping-s tone to  another  career  for  choosing the  
teaching profess ion.  Kingdom and Sedlacek (1981)  found 
that  women choosing t radi t ional  careers  such as  educat ion 
seemed to  engage in  sex-role  s tereotyping.  The most  
important  fac tor  for  choosing thei r  careers  was  working 
wi th  people .  Women choosing non- t radi t ional  career  
choices  were  encouraged to  explore  the i r  non- t radi t ional  
in teres ts  and had exposure  to  non- t radi t ional  ro le  
models .  These  women engaged in  less  sex-role  
s tereotyping.  
Act iv i t ies  that  a  person par t ic ipates  in  or  assumes 
leadership  ro les  in  a lso  contr ibutes  to  his /her  
occupat ional  choice .  Par t ic ipat ion and/or  leadership  in  
ext ra-curr icular  and/or  communi ty  ac t iv i t ies  are  of ten  
viewed as  a  measure  of  one 's  probable  involvement  in  the  
to ta l  school  opera t ion and communi ty  (Chen,  1982) .  Chen 
(1982)  repor ted  that  s tudies  by Baer  and Brown and 
Endicot t  found e lec t ion to  an of f ice  to  be considered an 
indicator  of  leadership  and abi l i ty  to  work wi th  people ;  
whi le  par t ic ipat ion in  cer ta in  ext ra-curr icular  
ac t iv i t ies  provides  evidence of  exper ience  of  working 
wi th  people  in  informal  se t t ings .  In  1944,  Mart in  used 
s tudents '  par t ic ipat ion in  ext ra-curr icular  ac t iv i t ies  in  
col lege  and the  number  of  of f ices  held  in  col lege  
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organizat ions  as  ef fect ive  predic tors  of  the i r  success  in  
teacher  educat ion programs.  Par t ic ipat ion in  and/or  
leadership  in  school-  and non-school  re la ted  ac t iv i t ies  
dur ing chi ldhood and adolescence has  a lso  proven to  be  
fac tors  that  impact  on career  choice  (Ryans ,  I960;  Chen,  
1982;  Slocura ,  1974) .  
Summary 
There  are  many fac tors  which inf luence a  person to  
become a  teacher .  Some persons  are  inf luenced a t  a  very  
ear ly  age and the  associa t ion and contact  wi th  teachers  
in  the  schools  being the  pr imary reasons  for  thei r  
decis ions  to  become teachers .  The ac t iv i t ies  in  which a  
person par t ic ipates  or  assumes leadership  ro les  
contr ibute  s ignif icant ly  to  the  career  choices  made.  
Pol i t ica l ,  socia l  and economic sys tems can af fec t  the  
types  of  s tudents  a t t rac ted to  the  teaching profess ion 
and the  s tudent  admiss ion cr i ter ia  used by ins t i tu t ions .  
Fur thermore ,  fac tors  inf luencing persons  to  become 
teachers  are  d i f ferent  in  regard  to  the  gender  and the  
teaching level ,  secondary or  e lementary  educat ion.  
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Character is t ics  of  Students  in  Teacher  Educat ion 
Programs 
Students  in  any educat ional  program,  as  emphasized 
by Levine  (1971)  and Weaver  (1979,  1981) ,  a re  admit ted  
based on c r i ter ia  es tabl ished by ins t i tu t ions  and the  
character is t ics  s tudents  may possess  or  fa i l  to  possess  
due to  the  pol i t ica l ,  socia l ,  and economic sys tems that  
are  opera t ive .  
The character is t ics  of  teachers  in  our  socie ty  have 
changed over  t ime wi th  each decade of  teachers  exhibi t ing 
fac tors  f rom the  opera t ive  sys tems,  the  region of  the  
country ,  and the  type of  school .  The teacher  dur ing the  
colonia l  per iod and through the  f i rs t  hal f  of  the  
nineteenth  century  was  predominant ly  male .  From the  
la t ter  par t  of  the  n ineteenth  century  unt i l  1920,  the  
propor t ion of  males  decl ined s teadi ly  to  14%. Since  
then,  the  percentage has  r i sen ,  wi th  se tbacks  dur ing war  
per iods ,  to  26-30 per  cent  (Char ters ,  1963;  Feis t r i tzer ,  
1984) .  
During the  1920s  to  1950s ,  teachers  bas ica l ly  were  
female  ( three-quar ters) ,  s ingle ,  conservat ive ,  and whi te .  
The teacher  was  l ike ly  to  possess  a  warm and outgoing 
personal i ty  and was  respected for  devot ion to  s tudents  
and mastery  of  subject  mat ter .  The teachers  of ten  began 
28 
teaching in  thei r  hometown a t  an ear ly  age ,  and typical ly  
were  expected to  s tay  in  teaching as  they marr ied ,  ra ised 
a  family ,  and ac t ively  par t ic ipated in  church and school  
a f fa i rs  (Char ters ,  1963;  Ryan & Phi l l ips ,  1982) .  
There  has  been a  decrease  in  the  quant i ty  and 
qual i ty  of  females  opt ing for  a  teaching career .  This  i s  
suppor ted by Feis t r i tzer  (1984) :  
Women,  who h is tor ica l ly  have const i tu ted  70 
percent  of  the  teaching force ,  are  choosing to  
do o ther  th ings  than become c lassroom teachers .  
Br ight  young women 15 to  20 years  ago chose  
teaching because  they perceived i t  as  the  
highest  profess ion they could  enter  and/or  
because  i t  gave them an oppor tuni ty  to  provide  
a  second income for  the  family  and be  home when 
the i r  chi ldren were  not  in  school .  
More  women than men are  now going to  col lege ,  
and the  bes t  and br ightes t  of  them are  get t ing 
d e g r e e s  i n  f i e l d s  o t h e r  t h a n  t e a c h i n g  . . . .  
Women in  record numbers  a re  choosing 
profess ions  that  offer  academic  chal lenge,  
money and pres t ige  (pp.  7-8) .  
Savage (1982)  pos i ts  an a l ternat ive  conclus ion to  
the  exodus  of  women f rom the  teaching profess ion.  He 
s ta tes  " the  sex equi ty  movement  i s  having an impact  on 
women enter ing col lege .  Large  numbers  of  women wi th  h igh 
academic  qual i f ica t ions  are  choosing majors  in  
male-dominated f ie lds"  (p .  8) .  While  recent  s ta t i s t ics  
on enrol lment  in  educat ion reveal  a  decrease  in  the  
number  of  women in  teacher  educat ion programs (Grant  & 
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Synder ,  1983-84) ,  women s t i l l  dominated the  teaching 
profess ion.  Of  992,000 persons  (407,000 men and 504,000 
women)  employed wi th  bachelor ' s  and master ' s  degrees  tha t  
were  awarded between June,  1979,  and June,  1980,  22 per  
cent  were  in  educat ion.  Of  those  choosing educat ion,  
there  i s  a  d ispropor t ionate  larger  number  of  females  by a  
fac tor  greater  than two females  per  each male .  
Not  only  i s  there  a  decrease  in  the  number  of  women 
enter ing teacher  educat ion programs,  but  there  i s  a lso  a  
decrease  in  overa l l  enrol lment .  Educat ion i s  s t i l l  one 
of  the  larges t  majors  for  s tudents  in  higher  educat ion 
ins t i tu t ions .  In  1966,  18.6% or  1 ,118,000 of  the  
s tudents  in  higher  educat ion were .enrol led  as  educat ion 
majors .  In  1972,  12.17% or  1 ,007,000 and in  1978,  
781,000 (7 .9%) were  enrol led  as  educat ion majors .  
Feis t r i tzer  (1984)  found that  approximately  80 percent  of  
those  person who received cer t i f ica tes  to  teach ac tual ly  
went  on to  teach.  She fur ther  s ta tes  that  approximately  
80 percent  of  the  s tudents  who s tar ted  in  educat ion 
f in ished the  teacher  educat ion degree  program.  
Students  enter ing the  teaching profess ion have 
d i f ferent  backgrounds .  The parenta l  background of  
persons  who became teachers  show character is t ics  of  the  
era  prominent  a t  par t icular  t imes .  During the  
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agr icul tura l  era ,  teachers '  parenta l  backgrounds  were  
bas ica l ly  agrar ian .  During the  indust r ia l  era ,  parents  
were  f rom pr imar i ly  b lue-col lar  background.  Beginning 
wi th  the  la te  1950s  changes  occurred to  show an increase  
in  the  educat ional  and the  socia l  economic s ta tus  of  
parents .  
The educat ional  a t ta inment  of  s tudents  who become 
teachers  has  changed a lso .  In  1931,  only  one- th i rd  of  
the  publ ic  school  teachers  had four  years  of  col lege  
educat ion.  By 1957,  three-four ths  of  a l l  teachers  held  
a t  leas t  a  bachelor ' s  degree .  The increase  i s  
represented by the  fol lowing s ta t i s t ics  of  persons  
teaching wi th  a  bachelor ' s  degree .  
1961 1966 1971 1976 1981 
93.0% 97.1% 99.1% 9975% 
While  most  persons  who are  teachers  may hold  
bachelor ' s  degrees ,  i t  i s  quest ionable  as  to  what  
academic  abi l i t ies  are  represented by th is  degree .  For  
example ,  teacher  educat ion s tudents  represent  a  
d ispropor t ionate  number  of  s tudents  f rom the  lower  hal f  
of  the i r  high school  c lass ,  the i r  average ACT score  for  
admiss ion to  undergraduate  teacher  educat ion programs i s  
1 .1  points  below the  nat ional  average,  and the i r  average 
GPA for  admiss ion to  undergraduate  teacher  programs i s  
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2.29.  Roberson,  Kei th ,  and Page (1983)  found 
in te l lec tual  abi l i ty  to  have a  negat ive  corre la t ion wi th  
aspi ra t ions  of  persons  to  teach.  They fur ther  found that  
teachers  today are  somewhat  less  able  in te l lec tual ly  than 
thei r  c lassmates .  The subjects  for  the i r  s tudy were  
drawn f rom a  longi tudinal  s tudy conducted dur ing 1980 on 
h igh school  seniors  and sophomores  in  the  Uni ted  Sta tes .  
Vance and Schlechty  (1982)  found " that  teaching i s  
more  a t t rac t ive  to  those  individuals  wi th  low measured 
academic  abi l i ty  than to  those  persons  wi th  h igh measured 
academic  abi l i ty"  (p .  23) .  On a  f ive-rank scale  from 
lowest  to  h ighest  of  SAT scores ,  they found educat ion 
a t t rac ts  more  than a  propor t ionate  share  of  s tudents  f rom 
the  lowest  two ranks  (29.83% in  educat ion as  compared to  
15.05% not  major ing in  educat ion) .  In  addi t ion,  
educat ion a t t rac ts  less  than a  propor t ionate  share  f rom 
the  top two ranks  (10.21% in  educat ion as  compared to  
21.92% not  major ing in  educat ion) .  Persons  ac tual ly  
engaging in  teaching a lso  represent  a  d ispropor t ionate ly  
large  share  of  the  lowest  rank (15.81%) and a  
d ispropor t ionate ly  smal l  share  of  the  h ighest  rank 
(2 .19%).  In  essence,  persons  major ing in  educat ion f rom 
the  lowest  rank tend to  s tay  in  teaching and persons  f rom 
the  highest  rank tend to  leave teaching.  The Making of  a  
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Teacher  repor t  reveals  the  average grade point  for  
persons  enter ing teacher  educat ion to  be  2 .29 on a  4  
point  sca le  and that  the  average ACT score  for  admit tance  
to  teacher  educat ion i s  17.4  (Feis t r i tzer ,  1984) .  The 
American Col lege  Test ing Program repor ted  an average ACT 
score  of  17.2 ,  17.8 ,  and 17.7  for  1980-81,  1983-84 and 
1985-86 respect ively  of  s tudents  planning to  major  in  
educat ional  f ie lds .  The nat ional  average for  a l l  
col lege-bound s tudents  dur ing these  same years  were  18.5 ,  
18.5  and 18.6  respect ively .  The s ta te  of  Iowa 
col lege-bound s tudents '  average ACT scores  were  20.3 ,  
20.2 ,  and 20.3  for  the  above l i s ted  years ,  in  respect ive  
order ;  the  high school  grade point  averages  were  2 .9 ,  
3 .0 ,  and 2 .9  (The High School  Prof i le  Repor t ,  1980,  1983,  
1985;  Col lege  Student  Prof i les ,  1980,  1983,  1985) .  
Summary 
Teaching in  the  beginning was a  profess ion for  men,  
but  today i t  i s  dominated by women.  There  has  been a  
s teady decrease  in  the  enrol lment  of  both  men and women 
in  teacher  educat ion programs as  wel l  as  a  decrease  in  
the  number  of  men and women who a re  becoming teachers .  
However ,  educat ion programs s t i l l  have a  large  share  of  
the  s tudent  enrol lment .  Students  admit ted  to  and 
complet ing teacher  educat ion programs are  usual ly  
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s tudents  wi th  the  lowest  academic  ra t ings .  Most  s tudents  
who enter  the  teaching profess ion today hold  a  bachelor ' s  
degree ,  and the  s tudents '  parents  are  bet ter  educated 
than the  t radi t ional  b lue-col lar  workers .  
Transfer  Students  
Students  normal ly  t ransfer  f rom two-year  
ins t i tu t ions  and f rom four-year  ins t i tu t ions  to  o ther  
four-year  ins t i tu t ions .  Most  of  the  t ransfers  that  
occur ,  however ,  a re  f rom two-year  to  four-year  
ins t i tu t ions .  Because  of  th is ,  the  focus  of  th is  sect ion 
wi l l  be  on the  s tudents  f rom two-year  ins t i tu t ions .  
Two-year  ins t i tu t ions  have been associa ted  wi th  
var ious  names:  the  junior  col lege ,  the  communi ty  
col lege ,  and the  comprehensive  col lege .  Each name 
associa ted  wi th  two-year  ins t i tu t ions  represent  an era  in  
the  h is tory  and development  of  the  American two-year  
col lege .  The concept  of  junior  col lege  was suggested in  
1885 by Edmund J .  James,  a  leader  in  business  educat ion 
and former  pres ident  of  Univers i ty  of  I l l inois  (Nanassy,  
Malsbary ,  & Tonne,  1977) .  He bel ieved that  most  of  the  
work in  the  f i rs t  two years  of  postsecondary educat ion 
conducted by the  t radi t ional  col lege  was in  the  nature  of  
the  secondary school .  The f i rs t  two-year  col leges  
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fo l lowed th is  concept  and became known as  an extension of  
secondary educat ion.  However ,  Wil l iam Rainey Harper ,  the  
f i rs t  pres ident  of  the  Univers i ty  of  Chicago,  thought  the  
ro le  of  the  junior  col lege  as  providing the  f i rs t  two 
years  of  a  baccalaureate  program (Nanassy e t  a l -  1977) .  
In  essence,  the  f i rs t  two-year  col leges  became known as  
an extension of  h igh school  because  s tudents  could  a t tend 
upon complet ion of  the  12th  grade,  and as  a  junior  
col lege  because  i t  provided the  f i rs t  two years  toward a  
baccalaureate  degree .  Courses  taken dur ing these  two 
years  were  considered as  t ransfer  credi ts  ( t ransfer  
educat ion) .  
After  World  War  I I ,  a  nat ional  commit tee  of  30 c iv ic  
leaders  and educators  conducted a  survey of  h igher  
educat ion in  the  U.S.  and found f inancia l  ass is tance  was 
needed by persons  wishing to  go to  school  for  the  
10th-14th  years ,  a  need for  expansion of  the  adul t  
educat ion programs,  and a  need for  more  two-year  
col legia te  ins t i tu t ions-  This  commit tee  of  30 was  known 
as  the  Pres ident ' s  Commiss ion on Higher  Educat ion.  As a  
resul t  of  the  Commiss ion 's  repor t  in  1947,  hundreds  of  
two-year  postsecondary ins t i tu t ions  sprung up across  the  
country  (Hi l lway,  1958) .  The name "communi ty  col lege"  
was recommended by the  Commiss ion because  these  
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ins t i tu t ions  were ,  as  s ta ted  in  the  Commiss ion 's  repor t ,  
" to  serve  chief ly  local  communi ty  educat ion needs . . . .  
I t ' s  dominant  fea ture  i s  i t s  in t imate  re la t ion to  the  
l i fe  of  the  communi ty  i t  serves"  (Hi l lway,  1958) .  
Enrol lment  t rends  
Vocat ional  educat ion/occupat ional  educat ion i s  
commonly associa ted  wi th  the  communi ty  col lege  era  in  the  
h is tory  of  two-year  col leges .  By broadening i t s  
funct ions  and expanding the  realms of  the  kinds  of  
s tudent  c l iente le  to  be  served,  the  communi ty  col lege  era  
i s  gradual ly  becoming what  i s  termed a  "comprehensive  
communi ty  col lege"  era  (Knoel l ,  1982) .  The normal  
enrol lment  of  two-year  col lege  s tudents  who were  h igh 
school  graduates  began to  change.  Veterans  f rom the  
Vietnam War,  senior  c i t izens ,  women enter ing and 
reenter ing the  labor  force ,  persons  seeking re t ra in ing,  
persons  want ing to  learn  craf ts  and sk i l l s ,  persons  
want ing to  go to  school  par t  t ime,  e tc .  enrol led  in  the  
communi ty  col leges .  The " typical"  s tudent  in  the  
two-year  col leges  was no longer  a  s tudent  seeking 
t ransfer  credi ts  or  wishing to  go to  school  fu l l - t ime.  
Comprehensive  communi ty  col leges  have many funct ions  
because  of  the i r  d iverse  s tudent  c l iente le .  However ,  
th is  ins t i tu t ion s t i l l  has  as  one of  i t s  funct ions ,  a  
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foundat ion upon which i t  was bui l t ,  t ransfer  educat ion.  
While  there  has  been a  decl ine  in  the  t ransfer  funct ion 
of  the  two-year  col leges ,  the  enrol lment  has  increased 
s teadi ly  from the  to ta l  enrol lment  in  1962 of  818,869 to  
an enrol lment  in  1981 of  4 ,887,675 (Communi ty ,  Junior ,  
and Technical  Col lege  Directory ,  1982) .  The only  year  
showing a  decrease  f rom previous  year  enrol lment  was  in  
1978 ( .14  decrease  f rom 1977 enrol lment  f igures) .  The 
to ta l  enrol lment  of  s tudents  in  a l l  undergraduate  
educat ional  ins t i tu t ions  for  1978 was  11,260,092 wi th  
3 ,873,690 as  representa t ive  of  the  two-year  ins t i tu t ions .  
The Occupat ional  Out look Handbook (1983)  i s  
predic t ing a  decl ine  in  the  number  of  people  between the  
ages  of  14 and 24.  As a  resul t  of  the  decrease  in  the  
number  of  people  in  th is  age group,  i t  i s  es t imated that  
there  wi l l  be  a  decrease  in  the  number  of  f i rs t - t ime 
entrants  in  col lege  in  the  decade to  come.  Hyde (1980)  
repor ted  the  main reasons  given for  s tudents  a t tending 
two-year  ins t i tu t ions  were  proximity  to  home and low 
cos ts .  With  increases  in  the  cos ts  to  a t tend col lege  in  
general  and four-year  ins t i tu t ions  in  speci f ic  and cuts  
in  var ious  f inancia l  ass is tance ,  i t  i s  ant ic ipated that  a  
la rger  propor t ion of  f reshmen wi l l  a t tend two-year  
col leges  as  opposed to  four-year  col leges .  This  wi l l  
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probably  mean fewer  f i rs t - t ime entrants  a t  four-year  
col leges .  Hence,  a  need for  greater  and bet ter  matching 
of  t ransfer  s tudents  and four-year  col legia te  
ins t i tu t ions  exis ts .  Fredr ick  Kintzer ,  edi tor  of  New 
Direct ions  for  Communi ty  Col leges ,  in  an edi tor ia l  
emphasized research by Knoel l  and Medsker  s ta t ing the  
importance  of  improving the  inadequacies  of  informat ion 
exchange,  or ienta t ion,  counsel ing,  advis ing,  and o ther  
ar t icula t ion services  for  t ransfers .  
Academic  s tanding of  t ransfers  
There  are  conf l ic t ing repor ts  of  the  success  of  
t ransfer  s tudents  in  four-year  ins t i tu t ions .  Some 
s tudies  indicate  that  t ransfer  s tudents  have a  h igh 
fa i lure  ra te  (Kiss ler ,  1980;  Kiss ler ,  Lara ,  & Cardinal ,  
1981)  and tend to  take  longer  to  complete  a  program of  
s tudy upon t ransferr ing (Kl i tzke ,  1961) .  Other  s tudies  
reveal  tha t  t ransfer  s tudents  do jus t  as  wel l  as  nat ive  
s tudents  when matched for  var iables  such as  ACT scores ,  
h igh school  rank,  or  grade point  average (Richardson & 
Doucet te ,  1980;  Ather ton,  1981;  Mortorana & Wil l iams,  
1954;  Kl i tzke ,  1961) .  
Kiss ler  e t  a l .  (1981)  s tudied the  pers is tence  
between nat ive  s tudents  a t  the  Univers i ty  of  Cal i fornia  
and t ransfer  s tudents  f rom a  Cal i fornia  communi ty  col lege  
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or  one of  the  Cal i fornia  s ta te  univers i t ies  or  col leges .  
They found nat ive  s tudents  academic  performance exceeded 
that  of  both  groups ,  Cal i fornia  communi ty  col lege  and a  
Cal i fornia  s ta te  univers i ty  or  col lege .  I t  was fur ther  
revealed that  t ransfer  s tudents  were  more  l ike ly  to  be  on 
probat ion,  had h igher  a t t r i t ion  ra tes ,  had lower  grades  
in  upper  d iv is ion,  and were  less  l ikely  to  graduate .  
Martorana and Wil l iams (1954)  matched one-year  
t ransfers ,  two-year  t ransfers ,  and nat ive  s tudents  on 
gender ,  major  subject  area  of  s tudy,  veteran s ta tus ,  s ize  
of  h igh school  a t tended,  and year  in  col lege  to  determine 
the  success  of  t ransfer  s tudents .  When the  t ransfer  
s tudents  were  compared as  a  group.wi th  beginning f reshmen 
a t  Sta te  Col lege  of  Washington,  there  was  no d i f ference  
in  academic  success .  In  the  subject  areas  of  engineer ing 
and physical  sc iences ,  t ransfer  s tudents  as  a  group 
"outdid"  (academical ly  outperformed)  the i r  non- t ransfer  
counterpar ts .  Students  who dropped out  of  school  in  the  
t ransfer  group dropped out  for  reasons  o ther  than 
academic  fa i lure ;  whereas ,  academic  fa i lure  was the  main 
reason for  the  drop out  of  non- t ransfer  s tudents .  
Richardson and Doucet te  (1980)  s tudied the  
pers is tence ,  performance,  progress  and degree  achievement  
of  s tudents  who t ransferred wi th  one academic  year  or  two 
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academic  years  f rom one of  Arizona 's  communi ty  col leges  
to  one of  i t s  four-year  s ta te  ins t i tu t ions .  Transfer  
s tudents  wi th  one or  two years  of  academic  work a t  a  
communi ty  col lege  tended to  have a  decl ine  in  grade point  
average dur ing the  f i rs t  semester  a t  a  four-year  s ta te  
ins t i tu t ion.  By the  end of  the  second semester  or  by the  
t ime of  graduat ion,  t ransfer  s tudents '  had grade point  
averages  that  equal led  or  surpassed that  of  nat ive  
s tudents .  
Summary 
The two-year  ins t i tu t ions  have evolved over  t ime to  
serve  many funct ions  for  the  communi t ies  in  which they 
are  located.  These  ins t i tu t ions  can provide  the  f i rs t  
two years  of  educat ion for  those  persons  not  want ing to  
go d i rec t ly  to  a  four-year  ins t i tu t ion from high school .  
Persons  a t tending two-year  ins t i tu t ions  somet imes  do as  
wel l  as  the i r  nat ive  counterpar ts  a f ter  t ransferr ing to  a  
four-year  ins t i tu t ion,  and a t  o ther  t imes  not  as  wel l .  
The f indings  are  f rom di f ferent  geographical  a reas .  This  
may suggest  tha t  some two-year  ins t i tu t ions  serve  the  
purpose  of  " t ransfer  educat ion"  bet ter  than o thers .  
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Chapter  Summary 
This  sect ion presented s tudies  on fac tors  that  
impact  on a  persons '  career  choice ,  fac tors  inf luencing 
persons  to  enter  teaching,  character is t ics  of  persons  in  
teacher  educat ion programs,  and the  t ransfer  funct ions  of  
two-year  ins t i tu t ions .  
People  choose  careers  based on the  presence or  
absence of  many fac tors .  Some of  these  include the  
sa t is fac t ion they th ink wi l l  be  der ived from a  job,  the  
chance to  earn  money to  suppor t  them in  a  des i red  l i fe  
s ty le ,  a  means  to  express  the i r  individual i ty  and make a  
contr ibut ion,  abi l i t ies  and in teres ts ,  and the  abi l i ty  to  
pursue  le isure  ac t iv i t ies  as  des i red .  Contact  wi th  the  
environment  and contact  wi th  people  tend to  a lso  
inf luence career  choices .  The contact  wi th  e lementary  
and secondary teachers  i s  an important  fac tor  in  the  
decis ion of  a  person to  become a  teacher .  This  suggests  
tha t  career  p lans  s tar t  a t  a  very  ear ly  age and are  more  
than l ike ly  s t rengthen as  t ime passes  — long-range 
career  p lans  are ,  therefore ,  formed.  Especia l ly  i f  
persons  la ter  become teachers .  Persons  tend to  choose  
teaching as  a  career  because  teaching offers  a  chance to  
work wi th  chi ldren,  provides  one of  the  h ighest  k inds  of  
human endeavors ,  a l lows one to  enjoy fe l lowship  wi th  
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co-workers ,  and a  chance to  der ive  enjoyment  f rom seeing 
chi ldren develop and improve.  
Persons  par t ic ipate  in  many ac t iv i t ies  as  they grow 
up.  These  ac t iv i t ies  can be  grouped as  communi ty ,  
school ,  academic ,  or  le isure .  Leadership  ro les  are  
assumed in  many of  the  same ac t iv i t ies  in  which a  person 
par t ic ipates .  The par t ic ipat ion and/or  leadership  in  
these  ac t iv i t ies  contr ibute  to  the  career  choice  a  person 
makes .  
There  are  character is t ics  that  are  normal ly  shared 
by persons  in  a  par t icular  profess ion.  Persons  in  
des i r ing to  become teachers  have to  meet  cer ta in  cr i ter ia  
es tabl ished by admit t ing ins t i tu t ions .  The mean ACT 
score  for  s tudents  want ing to  become teachers  i s  
approximately  17.4  and the  average grade point  
requirement  for  persons  enter ing teacher  educat ion 
programs i s  2 .29.  
While  teaching a t  one t ime was a  profess ion 
dominated by men,  the  dominant  gender  today i s  female .  
Most  teachers  today have completed four  years  of  col lege  
and have been cer t i f ied  to  teach in  a  par t icular  grade 
and/or  a  par t icular  subject .  Many persons  s tar t  thei r  
col legia te  career  a t  two-year  ins t i tu t ions .  These  
two-year  ins t i tu t ions  serve  many purposes  in  the  
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communi ty  and a lso  serve  as  the  beginning for  many 
s tudents  four-year  col legia te  career .  There  are  
contradic tory  f indings  on the  success  of  t ransfer  
s tudents  as  they progress ,  pers is t ,  and achieve degrees  
a t  four-year  ins t i tu t ions .  This  would suggest  tha t  maybe 
some programs have a  bet ter  congruency between the  two-
and four-year  ins t i tu t ions .  
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CHAPTER I I I  — METHODOLOGY 
This  s tudy i s  based on longi tudinal  data  col lec ted 
by the  Research Ins t i tu te  for  Studies  in  Educat ion 
(RISE) ,  Col lege  of  Educat ion a t  Iowa Sta te  Univers i ty .  
Data  were  col lec ted by RISE a t  var ious  points  of  contact  
wi th  s tudents  in  the  teacher  educat ion program.  RISE 
personnel  c losely  fol lowed the  procedures  out l ined by 
Di l lman (1978,  pp.  133-165) ,  in  h is  book.  Mai l  and 
Telephone Surveys ,  The Tota l  Design Model  for  data  
col lec t ion methods  in  th is  s tudy.  The Iowa Sta te  
Univers i ty  Commit tee  on the  Rights  of  Human Subjects  in  
Research ac ts  as  a  reviewing agency to  assure  that  the  
human subjects  r ights  and welfare  are  adequate ly  
protected,  tha t  conf ident ia l i ty  of  data  are  assured and 
tha t  modif ied  informed consent  or  informed consent  i s  
obta ined by appropr ia te  procedures  when appl icable .  
The Popula t ion 
To d iscuss  the  popula t ion,  one needs  to  know 
something about  the  teacher  educat ion program and the  
cr i ter ia  used to  determine i f  s tudents  are  admit ted  to  
the  program.  This  sec t ion discusses  the  teacher  
educat ion program,  the  admiss ion cr i ter ia  used by the  
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teacher  educat ion program,  and the  s tudents  used in  th is  
s tudy.  
Teacher  educat ion program 
The teacher  educat ion program a t  Iowa Sta te  
Univers i ty  i s  accredi ted  by the  Nat ional  Counci l  for  
Accredi ta t ion of  Teacher  Educat ion (NCATE).  There  are  
f ive  (5)  col leges  in  the  Iowa Sta te  Univers i ty  teacher  
educat ion program (Col lege  of  Agr icul ture ,  Col lege  of  
Educat ion,  Col lege  of  Home Economics ,  Col lege  of  Sciences  
and Humani t ies ,  and Col lege  of  Design) .  Each s tudent  i s  
enrol led  in  the  depar tment  in  which s /he  plans  to  major  
and must  meet  the  graduat ion requirements  of  respect ive  
depar tment  and col lege .  Al l  s tudents  must  meet  the  
requirements  of  the  teacher  educat ion program and be  
recommended by the  Col lege  of  Educat ion for  admiss ion 
(PRO*FILE,  p .  5 .1 ,  Teacher  Educat ion Admiss ions  Pol ic ies  
and Procedures ,  1982) .  
Admiss ion to  teacher  educat ion 
A s tudent  seeking admiss ion to  a  teacher  educat ion 
program must  be  approved by a  depar tmenta l  se lec t ion 
commit tee  and the  col lege  commit tee  for  the  speci f ic  
program which s /he  seeks  to  enter .  Factors  considered in  
evaluat ing appl ica t ions  include scholarship ,  in teres t  in  
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teaching,  character ,  and physical  and menta l  heal th .  
Recommendat ions  by se lec t ion commit tees  must  be  conf i rmed 
by the  Univers i ty  Commit tee  on Teacher  Educat ion before  
admiss ion to  the  program in  teacher  educat ion i s  granted.  
Students  may apply  as  ear ly  as  three  semesters  
before  the  one in  which they plan to  enrol l  for  s tudent  
teaching;  however ,  they must  be  fu l ly  admit ted  in to  the  
Teacher  Educat ion Program by mid-semester  pr ior  to  thei r  
planned s tudent  teaching semester .  A 2 .30 minimum 
grade-point  average i s  required for  fu l l  admiss ion to  the  
teacher  educat ion program and th is  minimum average must  
be  mainta ined through graduat ion.  
Students  in  the  teacher  educat ion program in  the  
Col lege  of  Sciences  and Humani t ies  must  earn  a t  leas t  s ix  
semester  c redi ts  wi th  a  grade of  "C" or  bet ter  in  courses  
used to  meet  the i r  depar tment ' s  Engl ish  prof ic iency 
requirement .  Speci f ic  courses  taken to  be  used for  
cer t i f ica t ion may not  be  taken pass /not  pass .  
Students  in  th is  s tudy 
In  the  fa l l ,  winter ,  and spr ing quar ters  of  1980-81 
there  were  783 s tudents  enrol led  in  El  Ed/Sec Ed 204 (The 
School  in  American Li fe) ,  the  f i rs t  educat ion course  in  
the  teacher  educat ion program a t  Iowa Sta te  Univers i ty .  
Of  the  783 s tudents ,  there  were  599 female  s tudents  
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(76.5%) and 184 male  s tudents  (23.5%).  Five  hundred 
th i r teen (513,  65.5%) s tudents  s tar ted  thei r  program of  
s tudy a t  Iowa Sta te  Univers i ty  and 270 s tudents  (34.5%) 
t ransferred from 1-140 hours  f rom another  ins t i tu t ion.  
Three  hundred twenty-four  of  the  783 s tudents  who were  
poss ible  appl icants  for  teacher  educat ion had graduated 
in  th is  area  by the  spr ing "of  1985.  
Five  hundred s ix ty- three  s tudents  (72%) enrol led  in  
the  course  completed the  El  Ed/Sec Ed 204 ques t ionnaire  
wi th  494 (63%)  having usable  data .  These  494 s tudents  
comprise  the  sample  used in  th is  s tudy.  The 494 s tudents  
are  ca tegor ized as  fo l lows:  There  are  108 (21.9%) male  
s tudents  and 386 (78.1%) female  s tudents  (Table  1) .  
TABLE 1 .  Gender  of  Students  in  Sample  
Gender  N % 
Male 1 0 8  2 1  . 9  
Female  3 8 6  00
 
TOTAL 494 1 0 0 . 0  
Three-hundred twenty- three  (65.4%) of  the  s tudents  
s tar ted  thei r  program of  s tudy a t  Iowa Sta te  Univers i ty  
and 171  (34 .6%)  t ransferred from 1-140 credi t  hours  
(Table  2) .  
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TABLE 2 .  Transfer  Sta tus  of  Students  in  Sample  
Sta tus  N % 
Transfer  171 34.6  
Nat ive  323 65-4 
TOTAL 494 100.0  
By the  end of  the  spr ing semester  of  1985 (May,  1985) ,  
no  (22.3%) s tudents  had dropped out  of  school ,  252 (53%) 
s tudents  had graduated in  teacher  educat ion,  and 96 
(19.4%) s tudents  had graduated f rom other  programs.  
Students  s t i l l  in  programs of  s tudy a t  Iowa Sta te  
Univers i ty ,  s tudents  who a l ready held  degrees ,  and a  
s tudent  who could  not  be  c lass i f ied  to ta l led  25 s tudents  
(5 .1% — Table  3) .  
TABLE 3 .  Students  in  the  Sample  Sta tus  in  School  
S ta tus  N % 
Graduated in  teacher  educat ion 262 53-0 
Withdrew from school  110 22-3 
Graduated in  another  program 96 19.4  
Other  25 5 .1  
TOTAL 494 100.0  
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Ins t rument  
A ques t ionnaire  was  des igned to  obta in  informat ion 
f rom s tudents  per ta in ing to  the  fol lowing:  academic ,  
family ,  res ident ia l ,  and socia l  backgrounds;  pr imary 
reasons  for  enrol l ing in  El  Ed/Sec Ed 204;  inf luence of  
El  Ed/Sec Ed 204 on teaching as  a  career ;  var ious  
character is t ics  important  in  a  job;  percept ions  toward 
educat ion;  t ransfer  or  nat ive  s ta tus ;  grade point  average 
a t  t ime of  t ransfer ;  mar i ta l  s ta tus ;  pr ior  employment ;  
ac t iv i t ies  involved in  as  a  par t ic ipant ;  ac t iv i t ies  in  
which a  leadership  ro le  was assumed;  age;  sex;  fa ther ' s  
and mother ' s  occupat ions;  res idency s ta tus ;  high school  
s ize ;  and the i r  long-range career  p lans .  This  
ques t ionnaire  was  developed by the  Research Ins t i tu te  for  
Studies  in  Educat ion a t  Iowa Sta te  Univers i ty  by Drs .  Pat  
M. Kei th ,  Richard  D.  Warren,  Harold  Di l t s ,  and Ann 
Thompson.  Quest ions  were  developed based on previous  
research conducted for  fo l low-up s tudies  and survey 
research as  out l ined by Borg and Gal l  (1979) .  Ten of  the  
e ighteen job character is t ics  were  adapted f rom 
Rosenberg 's  occupat ional  values  ins t rument  (1957,  P-  12) .  
Research on job fac tors  by Robinson,  Ar thanasiou,  and 
Head (1973)  provided an addi t ional  e ight  i tems.  Al l  
o ther  i tems were  developed by the  personnel  in  RISE and 
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the  Col lege  of  Educat ion to  obta in  informat ion about  the  
educat ion program (see  the  Appendix  for  a  copy of  the  
ins t rument) .  
Procedures  
At  the  end of  each quar ter  of  the  1980-81 school  
term,  each ins t ructor  of  El  Ed/Sec Ed 204 adminis tered a  
ques t ionnaire  des igned to  obta in  informat ion f rom 
s tudents  to  evaluate  and to  improve the  teacher  educat ion 
program a t  Iowa Sta te  Univers i ty .  The responses  were  on 
a  voluntary  bas is .  
SPSSx sys tem f i les  were  created and matched us ing 
data  col lec ted for  th is  s tudy.  A.SPSSx sys tem f i le  i s  "a  
se l f -documented f i le  conta ining data  and descr ip t ive  
informat ion"  (Nie ,  Hul l ,  Jenkins ,  Ste inbrenner ,  & Bent ,  
1983) .  Data  were  combined f rom the  El  Ed/Sec Ed 204 
ques t ionnaire ,  Adminis t ra t ive  Data  Process ing,  and 
s tudents '  permanent  record f i les .  Informat ion obta ined 
f rom Adminis t ra t ive  Data  Process ing included s tudents '  
ACT scores ,  gender ,  t ransfer  credi ts ,  col lege  of  
enrol lment  (Col lege  of  Educat ion,  Col lege  of  Design,  
e tc . ) ,  and h igh school  rank.  Permanent  record f i les  were  
used to  obta in  s tudents '  s ta tus  informat ion—last  ter ra  in  
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school  a t  Iowa Sta te  Univers i ty ,  da te  of  graduat ion,  and 
whether  teacher  cer t i f ica t ion was received.  
Hypotheses  to  be  Tested 
Students  in  th is  s tudy are  separa ted in to  three  
groupings  by s ta tus  in  school .  They are :  
1 .  s tudents  who graduated in  teacher  educat ion,  
2 .  s tudents  who graduated in  another  program of  
s tudy,  and 
3 .  s tudents  who wi thdrew from school .  Hereaf ter ,  
these  three  groups  wi l l  be  referred to  as  " those  persons  
who took,  those  persons  who were  enrol led  in ,  e tc ."  
unless  o therwise  s ta ted  in  an hypothes is .  
HYPOTHESIS I  — There  are  no s ignif icant  
d i f ferences  in  sex,  t ransfer  s ta tus ,  ACT 
scores ,  and h igh school  rank among those  
persons  who took El  Ed/Sec Ed 204 dur ing the  
1980-81 school  term.  One-way analys is  of  
var iance  was run to  tes t  d i f ferences  in  ACT 
scores  and h igh school  rank among the  groups .  
Chi-square  tes ts  were  run to  tes t  d i f ferences  
in  gender  and t ransfer  s ta tus .  
HYPOTHESIS I I  — Students '  s ta ted  
long-range career  p lans  a t  the  t ime they were  
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enrol led  in  El  Ed/Sec Ed 204 dur ing the  1980-81 
school  term i s  independent  of  s ta tus  in  school  
(progress ion or  complet ion in  a  program of  
s tudy) .  Chi-square  was  used to  tes t  
d i f ferences  in  s ta ted  long-range career  p lans  
among the  three  groups .  
HYPOTHESIS I I I  — There  are  no s ignif icant  
d i f ferences  in  s tudents '  percept ion of  
importance  of  var ious  job character is t ics  among 
those  s tudents  a t  the  t ime they were  enrol led  
in  El  Ed/Sec Ed 204 dur ing the  1980-81 school  
term and progress ion or  complet ion in  a  program 
of  s tudy.  One-way analys is  of  var iance  tes t  
was  used to  determine d i f ferences  in  importance  
of  job character is t ics  ra t ings  among the  three  
groups .  
HYPOTHESIS IV — There  are  no s ignif icant  
d i f ferences  in  par t ic ipat ion in  ac t iv i t ies  
among those  s tudents  who enrol led  in  El  Ed/Sec 
Ed 204 dur ing the  1980-81 school  term.  One-way 
analys is  of  var iance  was used to  tes t  
d i f ferences  among the  three  groups  re la t ive  to  
par t ic ipat ion in  ac t iv i t ies .  
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HYPOTHESIS V — There  are  no s ignif icant  
d i f ferences  in  leadership  in  ac t iv i t ies  among 
those  s tudents  who enrol led  in  El  Ed/Sec Ed 204 
dur ing the  1980-81 school  term.  One-way 
analys is  of  var iance  was used to  tes t  
d i f ferences  in  leadership  in  ac t iv i t ies  among 
the  three  groups .  
HYPOTHESIS VI  — There  are  no s ignif icant  
d i f ferences  in  ACT scores ,  h igh school  rank,  
long-range career  p lans ,  par t ic ipat ion in  
ac t iv i t ies ,  leadership  in  ac t iv i t ies ,  and 
percept ion of  var ious  job character is t ics  
between t ransfer  and nat ive  s tudents  who 
graduated in  teacher  educat ion a t  Iowa Sta te  
Univers i ty .  Chi-square  was  used to  determine 
d i f ferences  in  gender  and long-range career  
p lans ,  t - tes ts  were  used to  tes t  a l l  o ther  
var iables .  
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CHAPTER IV — FINDINGS 
This  research s tudy was under taken 1)  to  determine 
the  character is t ics  of  persons  graduat ing in  the  Iowa 
Sta te  Univers i ty  teacher  educat ion program,  2)  to  
determine i f  there  are  d i f ferences  among persons  who 
graduate  in  teacher  educat ion,  graduate  in  another  
program,  or  drop out  of  school ,  and 3)  to  determine i f  
there  are  d i f ferences  between t ransfer  and non- t ransfer  
persons  graduat ing f rom the  Iowa Sta te  Univers i ty  teacher  
educat ion program.  
The s ta tement  of  hypotheses ,  s ta t i s t ica l  analyses ,  
and f indings  are  presented in  th is  chapter .  This  chapter  
i s  divided in to  three  sect ions  and a  d iscuss ion.  The 
f i rs t  sect ion discusses  the  d i f ferences  between the  
popula t ion and the  sample .  Encompassed in  the  second 
sect ion i s  a  d iscuss ion of  the  job character is t ics  as  a  
resul t  of  fac tor  analys is  resul ts  us ing var imax ro ta t ion.  
Analyses  of  the  nul l  hypotheses  wi l l  be  d iscussed in  the  
th i rd  sect ion.  The chapter  ends  wi th  a  d iscuss ion 
sect ion which presents  research f indings  f rom th is  s tudy 
as  they per ta in  to  previous  research as  repor ted  in  
Chapter  I I  — Review of  Li tera ture .  
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Character is t ic  Differences  in  Popula t ion and Sample  
Seven hundred e ighty- three  s tudents  enrol led  in  the  
El  Ed/Sec Ed 204 course ,  School  in  the  American Li fe ,  
dur ing the  fa l l ,  winter ,  and spr ing quar ters  of  the  
1980-81 school  term comprised the  popula t ion.  The sample  
consis ted  of  494 s tudents  who answered the  quest ionnaire  
for  the  above t ime per iod.  Several  var iables  were  tes ted  
to  determine i f  the  sample  of  494 s tudents  was  s imi lar  to  
the  to ta l  popula t ion of  783 s tudents ,  t - tes ts  were  used 
wi th  cont inuous  var iables .  These  include high school  
rank (HSR),  number  of  hours  t ransferred in to  Iowa Sta te  
Univers i ty ,  and the  col lege  entrance  tes t  known as  ACT.  
High school  rank i s  on a  sca le  of  1  to  99,  h igh to  low 
respect ively .  S ta t i s t ica l  s ignif icant  d i f ferences  were  
found on HSR.  S tudents  complet ing the  quest ionnaire  had 
a  h igher  c lass  ranking (mean=24.99)  than those  not  
complet ing the  quest ionnaire  (mean=28.36) .  Gender ,  
col lege  of  enrol lment  a t  Iowa Sta te  Univers i ty ,  and 
number  of  t ransfer  hours  grouped in to  two ca tegor ies  
(58.5  hours  or  fewer  and greater  than 58.5  hours)  were  
tes ted  by chi -square .  No d i f ferences  were  found for  
these  three  var iables  between the  sample  of  494 s tudents  
and the  popula t ion of  783 s tudents .  
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Based on the  analys is  of  these  var iables ,  i t  was 
concluded that  the  sample  was  representa t ive  of  the  to ta l  
popula t ion.  
Factor  Analys is  of  Job Character is t ics  
To make the  in terpre ted resul ts  more  meaningful ,  the  
or ig inal  18 job character is t ic  i tems were  condensed to  
fewer  fac tors .  A var imax ro ta t ion and ext ract ion 
technique of  fac tor  analys is  was  used on the  e ighteen job 
character is t ic  i tems.  The analys is  ext racted f ive  
fac tors ,  
1)  Autonomy,  
2)  Chal lenge/Responsibi l i ty , .  
3)  Service/People ,  
4)  Creat iv i ty /Specia l  Abi l i t ies ,  and 
5)  Secur i ty ,  
and two s ingle  i tems,  
1)  Oppor tuni ty  to  ef fect  socia l  change and 
2)  Adventure  (Table  4) .  
Factors  were  formed by including i tems wi th  loadings  .40 
and greater  (Table  5) .  Cronbach 's  a lpha technique was  
used to  es t imate  re l iabi l i ty  on the  job character is t ic  
i tems loaded on the  d i f ferent  fac tors .  The es t imates  
ranged f rom .63 to  .75 (Table  6)  (Wil l iams,  1985) .  
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TABLE 4 .  Categor ies  Extracted f rom Factor  Analys is  
I tem I tem 
Major  Categor ies  No.  S ta tements  
FACTOR 1  
Autonomy 
5  d  Oppor tuni ty  to  earn  a  good 
deal  of  money 
5  e  Socia l  s ta tus  and pres t ige  
5  g  Rela t ive  f reedom from 
supervis ion by o thers  
5  h  Oppor tuni ty  for  advancement  
5  i  Opportuni ty  to  exerc ise  
leadership  
5  q  Control  over  what  o thers  do 
FACTOR 2  
Chal lenge/  
Responsibi l i ty  
5  n Var ie ty  in  work 
5  o  Responsibi l i ty  
5  p  Control  over  what  I  do 
5  r  Chal lenge 
FACTOR 3  
Service/People  
5  c  Opportuni ty  to  work wi th  
people  ra ther  than th ings  
5  3 Opportuni ty  to  help  and 
serve  o thers  
FACTOR 4  
Creat iv i ty /  
Specia l  Abi l i t ies  
5  a  
5  b  
Oppor tuni ty  to  be  creat ive  
and or ig inal  
Oppor tuni ty  to  use  specia l  
abi l i t ies  and apt i tudes  
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TABLE 4 .  (Cont inued)  
Major  Categor ies  
I tem 
No.  
I tem 
Sta tements  
FACTOR 5  
Secur i ty  
1—1 in Oppor tuni ty  for  a  re la t ively  
s table  and secure  fu ture  
5  m Fr inge benef i t s  (heal th  
care ,  re t i rement  benef i t s )  
SINGLE ITEMS 5  f  Oppor tuni ty  to  ef fect  socia l  
change 
5  k  Adventure  
The var ious  fac tors  represent  character is t ics  a  
person may want  to  f ind in  a  job. .  Autonomy represents  
some ext r ins ic  rewards  a  job could  provide;  i tems 
provided by achieving or  working towards  success  in  a  
job .  Chal lenge/Responsibi l i ty  represents  the  process  of  
working towards  achieving those  tasks  that  may seem 
unobta inable .  Service/People  represents  
"people-or iented"  i tems.  The chance to  work wi th ,  serve ,  
and help  people—a sense  of  accomplishment  when persons  
have been helped in  some manner .  Creat iv i ty /Specia l  
abi l i t ies  represents  what  persons  ac tual ly  use  in  
performing a  job,  probably  beyond the  realm of  normal  
e f for t  that  i s  exer ted .  Secur i ty  represents  rewards  
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TABLE 5 .  Factor  Analys is  on Job Character is t ic  I tems 
Factor  Factor  Factor  Factor  
Factor  
I tem No.  1  2  3  4  
5  e  .74# .04 .01 .09 .10 
5  d  .59# .02 - .11 - .01 .29 
5  h  .58# .13 - .07 .02 .24 
5  i  .50# .34 .22 .00 .15 
5  q  .44# .26 .08 - .05  .10 
5  g  .43# .09 .07 .16 .06 
5  f  .32# .09 .29 .26 .12 
5  o  .12 .65# .25 .12 .17 
5  r  .06 .63# .15 .22 .00 
5  n  .18  .48# .14 .23 .20 
5  P .29  .44# .11 .20 .08 
5  k  .23  .28# .22 .15 .08 
5  j  - .03  .19 .78# .09 .13 
5 c  . 0 1  . 2 6  ; 5 1 #  . 1 1  . 0 5  
5 a  .02  .20 .09 .72# .03 
5b  .08 .24 .12 .60# .10 
5  m .27  .16 .06 .07 .67# 
5  1  .22 .11 .11 .05 .52# 
#I tems loading on f ive  fac tors  wi th  .40 or  greater  
re la t ionship .  
received in  excess  of  d i rec t  monetary  compensat ion and 
the  fee l ing of  safe ty  from the  loss  of  a  job .  The 
oppor tuni ty  to  ef fect  socia l  change represents  the  impact  
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TABLE 6 .  Job Character is t ics  Factors  Rel iabi l i ty  
Number  
of  Factor  Standard Average 
Factors  I tems Mean Devia t ion Corre la t ion Alpha 
FACTOR 1  6  21.91 3-21 .32 .74 
Autonomy 
FACTOR 2  4  18.19 1 .78 .42 .75 
Chal lenge/  
Responsibi l i ty  
FACTOR 3  2  9 .36 .98 .47 .64 
Service/  
People  
FACTOR 4  2  9 .14 .98 .49 .66 
Creat iv i ty /  
Specia l  Abi l i t ies  
FACTOR 5  2  8 .22 1 .34 .46 .63 
Secur i ty  
one has  on changing the  opinions  held  by persons  and 
condi t ions  present  in  our  socie ty .  Adventure  represents  
a  sense  of  exci tement  received f rom achievement  of  work 
completed or  exci tement  received when t ry ing to  
accomplish  a  task .  
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Test ing of  Hypotheses  
This  sect ion includes  the  analyses  of  the  resul ts  of  
the  nul l  hypotheses .  Each hypothes is  wi l l  be  s ta ted  
fol lowed by a  s ta t i s t ica l  discuss ion of  the  hypothes is  as  
tes ted  and a  table  of  the  f indings .  Students  in  th is  
s tudy are  separa ted in to  three  groupings  by s ta tus  in  
school .  They are :  
1 .  s tudents  who graduated in  teacher  educat ion,  
2 .  s tudents  who graduated in  another  program of  
s tudy,  and 
3 .  s tudents  who wi thdrew from school .  Hereaf ter ,  
these  three  groups  wi l l  be  referred to  as  " those  persons  
who took,  those  persons  who were  enrol led  in ,  e tc ."  
unless  o therwise  s ta ted  in  an hypothes is .  
Hypothes is  I  
There  are  no s ignif icant  d i f ferences  in  
sex,  t ransfer  s ta tus ,  ACT scores ,  and h igh 
school  rank among those  persons  who took El  
Ed/Sec Ed 204 dur ing the  1980-81 school  term.  
Chi-square  was  used to  tes t  for  d i f ferences  in  
gender  and t ransfer  hours  among the  three  groups .  The 
var iable  hours  t ransferred was coded as  a  d ichotomous 
var iable ,  one group having no hours  t ransferred and the  
o ther  group having one or  more  hours  t ransferred.  
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TABLE 7-  Gender  wi th  Sta tus  in  School  
Male  Female  Chi-square  
Var iables  ^ Ob Exp OB Exp Value Prob.  
Withdrew 19 23 91 86 2 .34 .31 
Graduated in  57 57 
Teacher  Educat ion 
205 206 
Graduated o ther  25 21 71 75 
Ob = Observed Frequency 
Ex = Expected Frequency 
TABLE 8 .  Transfer  Hours  wi th  Sta tus  in  School  
N Chi-square  
Var iables  Transfer  Nat ive  Value  Prob.  
Withdrew 40 70 .85  .65 
Graduated in  95 
Teacher  Educat ion 
167 
Graduated o ther  30 66 
There  were  no s ignif icant  d i f ferences  in  gender  
(Table  7)  or  number  of  hours  t ransferred (Table  8)  among 
the  three  groups  a t  the  .05 level  of  s ignif icance .  
One-way analys is  of  var iance  was used to  tes t  
d i f ferences  among the  three  groups  on ACT scores ,  HSR,  
and t ransfer  hours .  Transfer  hours  was  used as  a  
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and t ransfer  hours .  Transfer  hours  was  used as  a  
cont inuous  var iable  in  th is  analys is .  The nul l  
hypothes is  re la t ing to  di f ferences  in  ACT scores  and HSR 
among the  three  groups  was  re jec ted a t  the  .05 level  of  
s ignif icance;  however ,  the  nul l  hypothes is  re la t ive  to  
di f ferences  in  t ransfer  hours  among the  three  groups  was  
not  re jec ted.  There  are  s ignif icant  d i f ferences  among 
the  three  groups  on ACT scores  (Table  9)  and HSR (Table  
11) .  The Scheffe  method of  mul t ip le  compar ison of  means  
was  used to  determine where  the  d i f ferences  occurred.  
Persons  who wi thdrew from school  had lower  ACT scores  
(mean=20.49)  than those  who graduated in  another  program 
of  s tudy (mean=22.91—Table  10) .  .Dif ferences  between a l l  
o ther  pai rs  of  groups  of  ACT scores  and s ta tus  in  school  
were  not  s ignif icant .  The Scheffe  method of  mul t ip le  
compar ison of  means  showed those  persons  who wi thdrew 
from school  (mean=28.81)  to  have a  lower  HSR than the  
persons  who graduated in  teacher  educat ion (mean=23.05)  
or  the  persons  who graduated in  another  program of  s tudy 
(mean=21.62—Table  12) .  No s ignif icant  d i f ferences  were  
found between those  persons  who graduated in  teacher  
educat ion and those  who graduated in  another  program on 
e i ther  ACT scores  or  HSR.  There  were  no s ignif icant  
63 
dif ferences  among the  three  groups  on the  number  of  hours  
t ransferred (Table  13) .  
TABLE 9 .  ACT Scores  wi th  Sta tus  in  School  
F  
Var iables  N Mean Rat io  Prob.  
Withdrew 84 20.49 5-36 .00** 
Graduated in  213 21.51 
Teacher  Educat ion 
Graduated o ther  77 22.91 
** .01 level  of  s ignif icance .  
TABLE 10.  Scheffé  Mul t ip le  Comparison—ACT Scores  wi th  
Sta tus  in  School  
Var iables  
Graduated 
in  Teacher  Graduated 
Withdrew Educat ion Other  
Mean Var iables  
20.49 Withdrew 
21.51 Graduated 
in  Teacher  
Educat ion 
22.91 Graduated 
Other  
*  Denotes  pa i rs  of  groups  s ignif icant ly  d i f ferent  a t  
the  .05 level .  
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TABLE 11.  HSR wi th  Sta tus  in  School  
Standard F 
Var iables  N Mean Devia t ion Rat io  Prob.  
Withdrew 93 28.81 19.80 4 .49 .01 
Graduated in  222 23.05 17.64 
Teacher  Educat ion 
Graduated o ther  84 21.62 15.44 
TABLE 12.  Scheffe  Mul t ip le  Comparison—HSR wi th  Sta tus  
in  School  
Var iables  
Graduated 
in  Teacher  Graduated 
Withdrew - Educat ion Other  
Mean Var iables  
21.62 Graduated 
Other  
23.05 Graduated 
in  Teacher  
Educat ion 
28.81 Withdrew 
*  Denotes  pa i rs  of  groups  s ignif icant ly  d i f ferent  a t  
the  . 05  level .  
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TABLE 13.  Transfer  Hours  wi th  Sta tus  in  School  
Var iables  N Mean 
Standard 
Devia t ion 
F 
Rat io  Prob.  
Withdrew 110 11.75 20.67 .59 .56 
Graduated in  
Teacher  Educat ion 
262 11.67 23.45 
Graduated o ther  96 8 .96 
Summary of  Hypothes is  _!  f indings  There  were  
s ignif icant  d i f ferences  on HSR and ACT scores  among 
persons  who graduated in  teacher  educat ion,  persons  who 
graduated in  another  program,  and persons  who wi thdrew 
from school ;  th is  por t ion of  nul l  Hypothes is  I  was 
re jec ted a t  the  .05 level  of  s ignif icance .  Those  persons  
wi thdrawing f rom school  had lower  ACT scores  and lower  
HSR than persons  who graduated in  another  program.  
Persons  in  the  group who wi thdrew from school  a lso  had 
lower  HSR than those  persons  who graduated in  teacher  
educat ion.  No s ignif icant  d i f ferences  were  found in  HSR 
and ACT scores  between persons  graduat ing in  teacher  
educat ion or  persons  graduat ing in  another  program-
There  were  no d i f ferences  found in  gender  or  t ransfer  
hours  among those  persons  who graduated in  teacher  
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educat ion,  graduated in  another  program,  or  wi thdrew from 
school ;  th is  por t ion of  nul l  Hypothes is  I  was re ta ined.  
Hypothes is  I I  
Students '  s ta ted  long-range career  p lans  a t  the  
t ime they enrol led  in  El  Ed/Sec Ed 204 dur ing 
the  1980-81 school  term are  independent  of  
s ta tus  in  school  (progress ion or  complet ion in  
a  program of  s tudy) .  
Chi-square  was  used to  tes t  for  s ignif icant  
d i f ferences  in  s tudents '  s ta ted  long-range career  p lans  
among persons  graduat ing in  teacher  educat ion,  persons  
graduat ing in  another  program,  and persons  who wi thdrew 
from school .  Career  p lans  were  grouped in to  three  groups  
1)  teaching and school  re la ted ,  2)  business  and indust ry ,  
and 3)  combinat ion.  The combinat ion grouping included 
combined responses  of  1)  business  and indust ry  and 
teaching,  2)  business  and indust ry  and school  re la ted ,  
and 3)  business  and indust ry ,  teaching,  and school  
re la ted .  The nul l  hypothes is  was  re jec ted a t  the  .05 
s ignif icance  level  (Table  14) .  Students*  s ta ted  
long-range career  p lans  a t  the  t ime of  enrol lment  in  EL 
Ed/Sec Ed 204 were  not  independent  of  a  person 's  s ta tus  
in  school .  The data  reveal  tha t  s tudents  in  d i f ferent  
s ta tus  groups  have d i f ferent  long-range career  p lans .  
Persons  graduat ing in  teacher  educat ion chose  teaching 
and school  re la ted  long-range career  p lans .  Persons  
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graduat ing in  o ther  programs and persons  who wi thdrew 
from school  chose  business  and indust ry  long-range career  
p lans .  Regardless  of  a  person 's  s ta tus  in  school ,  there  
i s  very  l i t t le  di f ference  in  thei r  long-range career  
p lans  on the  combinat ion grouping (see  Table  15 for  
observed and expected f requencies  wi th  s ta tus  in  school) .  
TABLE 14.  Long-Range Career  Plans  wi th  Sta tus  in  School  
Long-Range 
Career  
Plans  
With­
drew 
Graduated 
in  TE 
Graduated 
Other  
Chi-square  
Value  Prob.  
Teaching & 
School  
Rela ted  
76 215 53 3 2 . 1 1  . 0 0 * *  
Business  & 
Indust ry  
28 29 34"  
Combinat ion 6  17 8  
** .01 level  of  s ignif icance .  
Summary of  Hypothes is  I I  f indings  Students '  
s ta ted  long-range career  p lans  a t  the  t ime they enrol led  
in  El  Ed/Sec Ed 204 were  not  independent  of  the i r  s ta tus  
in  school  (persons  graduat ing in  teacher  educat ion,  
persons  graduat ing in  another  program,  and persons  who 
wi thdrew from school) .  The nul l  hypothes is  was  re jec ted 
a t  the  .05 level  of  s ignif icance .  More persons  
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TABLE 15.  Observed and Expected Frequencies  for  Sta tus  
in  School  wi th  Long-Range Career  Plans  
Graduated 
in  Teacher  Graduated 
Withdrew Educat ion Other  
Var iables  Ob Exp Ob Exp Ob txp 
Teaching and 
School  Rela ted  76 81 215 193 53 70 
Business  and 
Indust ry  28 22 29 51 34 19 
Combinat ion 6  7  17 17 8  6  
Ob = Observed 
Exp = Expected 
Frequency 
Frequency 
graduat ing in  teacher  educat ion chose  teaching and school  
re la ted  long-range careers  p lans  than the  chi -square  tes t  
predic ted .  This  i s  what  one would expect  to  occur .  
Persons  who graduated in  another  program or  wi thdrew from 
school  chose  long-range career  p lans  in  business  and 
indust ry .  This  i s  a lso  as  one would expect .  Persons  
choosing a  combinat ion of  business  and indust ry  combined 
wi th  teaching and/or  school  re la ted  long-range career  
p lans  among the  three  groups  revealed very  s imi lar  
resul ts  ( the  observed and expected f requencies  showed 
very  s l ight  d i f ferences) .  
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Hypothes is  I I I  
There  are  no s ignif icant  d i f ferences  in  
s tudents '  percept ion of  importance  of  job 
character is t ics  among s tudents  a t  the  t ime they 
were  enrol led  in  El  Ed/Sec Ed 204 dur ing the  
1980-81 school  term and progress ion or  
complet ion in  a  program of  s tudy.  
The fac tor  analyses  presented ear l ier  in  th is  
chapter  d ivided the  e ighteen job character is t ic  i tems 
in to  f ive  fac tors  and two s ingle  i tems.  One-way analys is  
of  var iance  was  used to  tes t  Hypothes is  I I I  over  each 
fac tor  and the  two s ingle  i tems among the  three  groups .  
Before  each analys is ,  the  job character is t ic  i tems for  
each fac tor /s ingle  i tem are  l i s ted .  A Liker t  ra t ing 
scale  wi th  the  fol lowing ra t ing was used for  the  job 
character is t ic  i tems:  5=very important ,  4=important ,  
3=neutra l ,  2=unimportant ,  1=very unimportant .  
Factor  1—Autonomy The autonomy fac tor  
represents  ext r ins ic  rewards  a  job could  provide;  i tems 
provided by achieving or  working towards  success  in  a  
job.  I t  included the  fol lowing s ix  job character is t ic  
i tems :  
5 d Oppor tuni ty  to  earn  a  good deal  of  money 
5  e  Socia l  s ta tus  and pres t ige  
5  g  Rela t ive  f reedom from supervis ion by o thers  
5  h  Oppor tuni ty  for  advancement  
5  i  Opportuni ty  to  exerc ise  leadership  
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5 q Control  over  what  o thers  do 
The nul l  hypothes is  of  no s ignif icant  d i f ferences  
among the  three  groups '  percept ions  of  autonomy in  a  job 
was  re jec ted a t  the  .05 level  of  s ignif icance .  There  are  
d i f ferences  among the  three  groups '  percept ions  of  
importance  of  autonomy in  a  job (Table  16) .  Since  s ix  
i tems were  used in  Factor  1 ,  the  range for  the  means  wi l l  
be  s ix  to  th i r ty .  The Scheffe  mul t ip le  compar ison method 
revealed that  those  persons  graduat ing in  another  program 
(mean=22.00)  wanted greater  autonomy than those  persons  
graduat ing in  teacher  educat ion (mean=21.08)  or  those  
persons  who wi thdrew from school  (mean=20.57—Table  17) .  
No o ther  s ignif icant  d i f ferences  were  found.  
TABLE 16.  Autonomy in  a  Job wi th  Sta tus  in  School  
Var iables  N 
S tandard F 
Mean Devia t ion Rat io  Prob.  
Withdrew 110 20.57 3 .53 5 .78 .00** 
Graduated in  
Teacher  Educat ion 
262 21.08 2.77 
Graduated o ther  95 22.00 3 .11 
** .01 level  of  s ignif icance .  
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TABLE 17.  Scheffé  Mul t ip le  Comparison—Autonomy wi th  
Sta tus . in  School  
Var iables  
Mean Var iables  Withdrew 
Graduated 
in  Teacher  
Educat ion 
Graduated 
Other  
20.57 Withdrew 
ro
 
0
 
00
 
Graduated 
in  Teacher  
Educat ion 
22.00 Graduated 
Other  * * 
* Denotes  pa i rs  of  groups  s ignif icant ly  d i f ferent  a t  
the  .05 level .  
Factor  2—Chal lenge/Responsibi l i ty  The fac tor  
chal lenge/responsibi l i ty  represents  the  process  of  
working towards  achieving those  tasks  that  may seem 
unat ta inable .  I t  included the  fol lowing four  job 
character is t ic  i tems:  
5  n Var ie ty  in  work 
5  o  Responsibi l i ty  
5  p  Control  over  what  I  do 
5  r  Chal lenge 
The nul l  hypothes is  was  not  re jec ted a t  the  .05 
level  of  s ignif icance  re la t ive  to  di f ferences  among the  
three  groups '  percept ion of  a  job offer ing chal lenge and 
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responsibi l i ty .  There  were  no d i f ferences  among the  
three  groups '  ra t ings  of  the  importance  of  a  job 
providing chal lenge/responsibi l i ty  (Table  18) .  There  
were  four  i tems in  Factor  Two,  therefore ,  the  means  wi l l  
range f rom four  to  twenty .  This  fac tor  was  ra ted  
important  by a l l  three  groups .  Regardless  of  a  persons '  
s ta tus  in  school ,  var ie ty  in  work,  responsibi l i ty ,  having 
control  over  what  they do,  and chal lenge were  important  
in  a  job.  
TABLE 18-  Chal lenge/Responsibi l i ty  in  a  Job wi th  Sta tus  
in  School  
Standard F 
Var iables  N Mean Devia t ion Rat io  Prob.  
Withdrew 109 17.05 2 .15 1 .96 .14 
Graduated in  262 17.24 1 .80 
Teacher  Educat ion 
Graduated o ther  96 17.26 1 .87 
Factor  3—Service/People  The fac tor  
service/people  represents  "people-or iented"  i tems,  the  
chance to  work wi th ,  serve ,  and help  people—a sense  of  
accomplishment  when persons  have been helped in  some 
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manner .  I t  included the  fol lowing two job character is t ic  
i tems:  
5  c  Oppor tuni ty  to  work wi th  people  ra ther  
than th ings  
5  j  Opportuni ty  to  help  and serve  others  
The nul l  hypothes is  was  not  re jec ted a t  the  .05 
level  of  s ignif icance  re la t ive  to  Factor  3 ,  
service/people .  There  were  no s ignif icant  d i f ferences  
among the  three  groups '  percept ion about  the  importance  
of  a  job offer ing an oppor tuni ty  to  work wi th  people  or  
being able  to  help  and serve  o thers  (Table  19) .  There  
were  two i tems in  th is  fac tor ,  therefore ,  the  means  wi l l  
range f rom two to  ten .  This  fac tor  was  ra ted  important  
by a l l  three  groups .  Persons  in  a l l  three  groups  wanted 
a  job to  provide  an oppor tuni ty  to  work wi th  people  
TABLE 19.  Service/People  in  a  Job wi th  Sta tus  in  School  
Var iables  
Standard F 
N Mean Devia t ion Rat io  Prob 
Withdrew 109 9 .05 1 .36 1 .78 .17 
Graduated in  
Teacher  Educat ion 
261 9 .25 1 .05 
Graduated o ther  95 9 .04 1.20 
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ra ther  than th ings  and to  be  able  to  help  and serve  
o thers .  This  would suggest  tha t  persons  in  a l l  three  
groups  are  "people /service  or iented" .  
Factor  4—Creat iv i ty /Specia l  abi l i t ies  This  
fac tor  represents  what  persons  ac tual ly  use  in  performing 
a  job,  probably  beyond the  realm of  normal  e f for t .  I t  
included the  fol lowing two job character is t ic  i tems:  
5  a  Oppor tuni ty  to  be  creat ive  and or ig inal  
5  b  Oppor tuni ty  to  use  specia l  abi l i t ies  or  
apt i tudes  
The nul l  hypothes is  re la t ive  to  di f ferences  among 
the  three  groups  ra t ings  on the  creat iv i ty /specia l  
abi l i t ies  fac tor  was  not  re jec ted .a t  the  .05 s ignif icance  
level .  The s ta t i s t ica l  analys is  revealed no s ignif icant  
d i f ferences  among the  three  groups '  percept ions  of  the  
importance  of  a  job providing an oppor tuni ty  to  be  
creat ive  and or ig inal  or  to  use  specia l  abi l i t ies  or  
apt i tudes  (Table  20) .  There  are  two i tems in  th is  
fac tor ,  therefore ,  the  means  wi l l  range f rom two to  ten .  
This  fac tor  was  ra ted  important  by a l l  three  groups .  
Regardless  of  a  persons '  s ta tus  in  school ,  an  oppor tuni ty  
to  be  creat ive  and or ig inal  and to  use  specia l  abi l i t ies  
or  apt i tudes  were  found to  be  important  in  a  job.  This  
would suggest  tha t  perons  in  th is  s tudy enjoyed work 
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where  se l f -express ion through abi l i t ies  and apt i tudes  
could  be  used.  
TABLE 20.  Creat iv i ty /Specia l  Abi l i t ies  in  a  Job wi th  
Sta tus  in  School  
Standard F 
Var iables  N Mean Devia t ion Rat io  Prob.  
Withdrew 110 8 .75 1 .13 .38 .69 
Graduated in  262 8 .67 1 .11 
Teacher  Educat ion 
Graduated o ther  96 8 .71 1 .08 
Factor  5—Secur i ty  The fac tor  secur i ty  included 
the  fol lowing two job character is t ic  i tems:  
5  1  Opportuni ty  for  a  re la t ively  s table  and 
secure  fu ture  
5  m Fr inge benef i t s  (heal th  care ,  re t i rement  
benef i t s )  
The nul l  hypothes is  re la t ive  to  no d i f ferences  among 
the  three  groups '  ra t ings  on the  secur i ty  fac tor  was  not  
re jec ted a t  the  .05 s ignif icance  level .  There  were  no 
s ignif icant  d i f ferences  among the  three  groups '  
percept ion of  a  job providing a  re la t ively  s table  and 
secure  fu ture  and f r inge benef i t s  (Table  21) .  There  are  
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two i tems in  th is  fac tor ,  therefore ,  the  means  wi l l  range 
f rom two to  ten .  
TABLE 21.  Secur i ty  in  a  Job wi th  Sta tus  in  School  
Standard F 
Var iables  N Mean Devia t ion Rat io  Prob.  
Withdrew 110 7 .80 1 .74 .10 .91 
Graduated in  262 7 .86 1 .28 
Teacher  Educat ion 
Graduated o ther  96 7 .79 1 .53 
Single  i tem The fo l lowing job character is t ic  
i tem did  not  load a t  the  .40 cut  off  level  wi th  any o ther  
job character is t ic  i tem:  
5  f  Oppor tuni ty  to  ef fect  socia l  change 
This  i tem represents  the  impact  one has  on the  opinions  
held  by persons  and condi t ions  in  our  socie ty .  
The nul l  hypothes is  of  no s ignif icant  d i f ference  
among the  three  groups '  percept ion of  a  job offer ing an 
oppor tuni ty  to  ef fect  socia l  change was  not  re jec ted a t  
the  .05 s ignif icance  level  (Table  22) .  
Single  i tem The fo l lowing job character is t ic  
i tem did  not  load a t  the  .40 cut  off  level  wi th  any o ther  
job character is t ic  i tem:  
5  k  Adventure  
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This  i tem represents  a  sense  of  exci tement  received from 
the  achievement  of  work completed,  exci tement  received 
when t ry ing to  accomplish  a  task  or  the  exci tement  
associa ted  wi th  t ry ing to  accomplish  a  task .  
The nul l  hypothes is  was  not  re jec ted a t  the  .05 
s ignif icance  level .  There  are  no d i f ferences  among the  
three  groups '  percept ion of  a  job providing adventure .  
TABLE 22.  Socia l  Change in  a  Job wi th  Sta tus  in  School  
Standard F 
Var iables  N Mean Devia t ion Rat io  Prob.  
Withdrew 109 3 .42 .87 1 .43 .24 
Graduated in  262 3 .53 • .74  
Teacher  Educat ion 
Graduated o ther  96 3 .60 .83 
TABLE 23-  Adventure  in  a  Job wi th  Sta tus  in  School  
Var iables  N Mean 
Standard 
Devia t ion 
F 
Rat io  Prob.  
Withdrew 109 3 .76 .91 .50 .62 
Graduated in  
Teacher  Educat ion 
262 3 .85 
=
t OO 
Graduated o ther  96 3 .86 00
 
U
) 
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Summary of  Hypothes is  I I I  f indings  Of the  f ive  
fac tor ia l  i tems and the  two s ingle  i tems,  s ignif icant  
d i f ferences  were  revealed for  one fac tor ia l  i tem,  
autonomy.  There  were  s ignif icant  d i f ferences  among 
persons  graduat ing in  teacher  educat ion,  persons  
graduat ing in  another  program,  and persons  wi thdrawing 
f rom school  ra t ings  on percept ions  of  the  importance  of  a  
job providing autonomy.  Persons  graduat ing f rom another  
program had a  h igher  average ra t ing on the  autonomy 
fac tor  than e i ther  persons  graduat ing in  teacher  
educat ion or  persons  wi thdrawing f rom school .  The 
autonomy i tem included importance  of  a  job providing 
1)  oppor tuni ty  to  earn  a  good deal  of  money,  2)  socia l  
s ta tus  and pres t ige ,  3)  re la t ive  freedom from supervis ion 
by o thers ,  4)  oppor tuni ty  for  advancement ,  5)  oppor tuni ty  
to  exerc ise  leadership ,  and 6)  control  over  what  o thers  
do;  th is  aspect  of  Hypothes is  I I I  was  re jec ted a t  the  .05 
level  of  s ignif icance ,  a l l  o ther  aspects  of  th is  
hypothes is  was  re ta ined.  No s ignif icant  d i f ferences  were  
found among persons  graduat ing in  teacher  educat ion,  
persons  graduat ing in  another  program,  and persons  who 
wi thdrew from school  on the  other  four  fac tor ia l  i tems 
(Chal lenge/Responsibi l i ty ,  Service/People ,  Creat iv i ty /  
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Specia l  Abi l i t ies ,  and Secur i ty)  and the  two s ingle  i tems 
(Adventure  and Oppor tuni ty  to  ef fect  socia l  change) .  
Hypothes is  IV 
There  are  no s ignif icant  d i f ferences  in  
par t ic ipat ion in  ac t iv i t ies  among those  
s tudents  who enrol led  in  El  Ed/Sec Ed 204 
dur ing the  1980-81 school  term.  
The var iable  "par t ic ipat ion in  ac t iv i t ies"  was 
combined by us ing poss ible  ac t iv i t ies  to  form two 
groupings:  school  re la ted  and non-school  re la ted .  The 
school  re la ted  grouping was  fur ther  divided in to  school  
re la ted  non-spor ts  and school  re la ted  spor ts .  The school  
re la ted  ac t iv i t ies  grouping included vars i ty  spor ts ,  
in t ra-mural  spor ts ,  school  music  ac t iv i t ies ,  FFA or  FHA, 
speech/debate ,  s tudent  counci l ,  cheer leading,  school  
newspaper /yearbook,  and honor  socie ty .  The school  
re la ted  non-spor ts  ac t iv i t ies  grouping included FFA or  
FHA, speech/debate ,  s tudent  counci l ,  school  music  
ac t iv i t ies ,  school  newspaper /yearbook,  and honor  socie ty .  
The grouping school  re la ted  spor ts  ac t iv i t ies  included 
vars i ty  spor ts ,  in t ra-mural  spor ts ,  and cheer leading.  
The non-school  ac t iv i t ies  grouping included 4-H,  scouts ,  
church youth  ac t iv i t ies ,  youth  camps,  and fore ign t ravel .  
One-way analys is  of  var iance  was used to  tes t  d i f ferences  
of  the  number  of  ac t iv i t ies  par t ic ipated in  among persons  
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graduat ing in  teacher  educat ion,  persons  graduat ing in  
another  program,  and persons  who wi thdrew from school .  
S ignif icant  d i f ferences  were  found on one of  the  four  
"par t ic ipat ion in  ac t iv i t ies  combinat ions"  among the  
three  groups  a t  the  .05 level  of  s ignif icance  (Table  24) .  
TABLE 24.  Par t ic ipat ion in  Act iv i t ies  wi th  Sta tus  in  
School  (Non-School  Rela ted  Act iv i t ies)  
Var iables  N Mean 
Standard 
Devia t ion 
F 
Rat io  Prob.  
Graduated o ther  110 
in o
o 
1 .28  5 .37 .01** 
Graduated in  
Teacher  Educat ion 
262 2 .29 1 .15 
Withdrew 96 2 .07 1 .30 
** .01 level  of  s ignif icance .  
The Scheffe  method of  mul t ip le  compar ison of  means  showed 
those  persons  graduat ing in  teaching educat ion 
( raean=2.29)  to  have par t ic ipated in  more  non-school  
re la ted  ac t iv i t ies  than those  persons  who wi thdrew from 
school  (mean=1.85—Table  25) .  No o ther  s ignif icant  
d i f ferences  were  found among the  three  groups .  There  
were  no s ignif icant  d i f ferences  in  non-spor ts  school  
re la ted  ac t iv i t ies  (Table  26) ,  spor ts  school  re la ted  
(Table  27) ,  or  school  ac t iv i t ies  (Table  28)  among persons  
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graduat ing in  teacher  educat ion,  persons  graduat ing in  
another  program,  and persons  who wi thdrew from school .  
TABLE 25.  Scheffe  Mul t ip le  Comparison—Part ic ipat ion in  
Act iv i t ies  wi th  Sta tus  in  School  (Non-School  
Rela ted  Act iv i t ies)  
Var iables  
Graduated 
Graduated in  Teacher  
Mean Var iables  Withdrew Other  Educat ion 
1 .85 Withdrew 
2 .07 Graduated Other  
2 .29 Graduated in  
Teacher  Educat ion 
*  Denotes  pa i rs  of  groups  s ignif icant ly  d i f ferent  a t  
the  .05 level .  
TABLE 26.  Par t ic ipat ion in  Act iv i t ies  wi th  Sta tus  in  
School  (Non-Spor ts  School  Rela ted  Act iv i t ies)  
Standard F 
Var iables  N Mean Devia t ion Rat io  Prob,  
Withdrew 110 1 .29 1 .23 .66 .52 
Graduated in  262 1 .40 1 .24 
Teacher  Educat ion 
Graduated o ther  96 1 .49 1 .28 
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Summary of  Hypothes is  IV f indings  Signif icant  
d i f ferences  were  found in  one of  four  groupings  of  
"par t ic ipat ion in  ac t iv i t ies"  among the  those  persons  
graduat ing in  teacher  educat ion,  persons  graduat ing in  
another  program,  and persons  who dropped out  of  school .  
Those  persons  graduat ing in  teacher  educat ion 
par t ic ipated in  more  non-school  re la ted  ac t iv i t ies  than 
persons  who dropped out  of  school .  No d i f ferences  were  
found in  the  number  of  non-spor ts  school  re la ted  
ac t iv i t ies ,  spor ts  school  re la ted  ac t iv i t ies ,  or  school  
re la ted  ac t iv i t ies  par t ic ipated in  among persons  
graduat ing in  teacher  educat ion,  persons  graduat ing in  
another  program,  and persons  who dropped out  of  school .  
TABLE 27.  Par t ic ipat ion in  Act iv i t ies  wi th  Sta tus  in  
School  (Spor ts  School  Rela ted  Act iv i t ies)  
Standard F 
Var iables  N Mean Devia t ion Rat io  Prob.  
Withdrew 110 1 .92 1 .02 .84 .43 
Graduated in  262 2 .06 . 9 8  
Teacher  Educat ion 
Graduated o ther  96 2 .05 1 .02 
83 
TABLE 28.  Par t ic ipat ion in  Act iv i t ies  wi th  Sta tus  in  
School  (School  Rela ted  Act iv i t ies)  
Var iables  N Mean 
Standard 
Devia t ion 
F 
Rat io  Prob.  
Withdrew 110 3 .21 
1 
00 
1 .02  .36 
Graduated in  
Teacher  Educat ion 
262 3 .46 1 .77 
Graduated o ther  96 3 .54 1 .86 
Hypothes is  V 
There  are  no s ignif icant  d i f ferences  in  
leadership  in  ac t iv i t ies  among those  s tudents  
who enrol led  in  El  Ed/Sec Ed 204 dur ing the  
1980-81 school  term.  
The var iable  " leadership  in  ac t iv i t ies"  was combined 
to  form three  groupings:  leadership  in  non-school  
ac t iv i t ies ,  leadership  in  school  re la ted  ac t iv i t ies ,  and 
leadership  in  school  level  ac t iv i t ies .  The non-school  
ac t iv i t ies  included 4-H,  scouts ,  church youth  ac t iv i t ies ,  
youth  camp,  and fore ign t ravel .  The school  re la ted  
ac t iv i t ies  included vars i ty  spor ts ,  in t ra-mural  spor ts ,  
youth  choir  or  band,  and s tudent  government .  The school  
level  ac t iv i t ies  included nursery  school ,  e lementary  
school ,  and secondary school .  One-way analys is  of  
var iance  was used to  tes t  d i f ferences  of  the  number  of  
ac t iv i t ies  par t ic ipated in  as  a  leader  among persons  
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graduat ing in  teacher  educat ion,  persons  graduat ing in  
another  program,  and persons  who dropped out  of  school .  
There  were  s ignif icant  d i f ferences  in  the  number  of  
non-school  ac t iv i t ies  par t ic ipated in  as  a  leader  among 
the three groups (Table 29).  Scheffe multiple comparison 
between means  showed those  persons  graduat ing in  teacher  
educat ion (mean=1.03)  par t ic ipated in  more  non-school  
ac t iv i t ies  as  leaders  than persons  who dropped out  of  
TABLE 29.  Leadership  in  Act iv i t ies  wi th  Sta tus  in  School  
(Non-School  Rela ted  Act iv i t ies)  
Var iables  N Mean 
Standard 
Devia t ion 
F 
Rat io  Prob.  
Withdrew 110 .69 .97 4 .75 .01** 
Graduated in  
Teacher  Educat ion 
262 1 .03 .98 
Graduated o ther  96 1 .00 1 .05 
** .01 level  of  s ignif icance .  
school  (mean=.69—Table  30) .  No o ther  s ignif icant  
d i f ferences  were  found.  There  were  no s ignif icant  
d i f ferences  found re la t ive  to  the  number  of  ac t iv i t ies  
par t ic ipated in  as  a  leader  for  school  re la ted  ac t iv i t ies  
(Table  31)  or  school  level  ac t iv i t ies  among the  three  
groups  (Table  32) .  
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Summary of  Hypothes is  V f indings  There  were  no 
s ignif icant  d i f ferences  in  the  number  of  ac t iv i t ies  
par t ic ipated in  as  a  leader  for  school  level  ac t iv i t ies  
or  school  ac t iv i t ies  among persons  graduat ing 
in  teacher  educat ion,  persons  graduat ing in  another  
program,  and persons  who dropped out  of  school ;  these  
aspects  of  the  nul l  hypothes is  was  re ta ined.  Differences  
were  found in  the  number  of  ac t iv i t ies  par t ic ipated in  as  
a  leader  in  non-school  ac t iv i t ies  between persons  
graduat ing in  teacher  educat ion and persons  who dropped 
out  of  school ;  th is  aspect  of  the  nul l  hypothes is  was  
TABLE 30.  Scheffe  Mul t ip le  Comparison—Leadership  in  
Act iv i t ies  wi th  Sta tus . in  School  (Non-School  
Rela ted  Act iv i t ies)  
Var iables  
Mean Var iables  Withdrew 
Graduated 
Other  
Graduated 
in  Teacher  
Educat ion 
.69 Withdrew 
o
 
o
 Graduated o ther  
o
 
U)
 
Graduated in  
Teacher  Educat ion *  
*  Denotes  pa i rs  of  groups  s ignif icant ly  d i f ferent  a t  
the  .05 level .  
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TABLE 31* Leadership  in  Act iv i t ies  wi th  Sta tus  in  School  
(School  Rela ted  Act iv i t ies)  
Standard F 
Var iables  N Mean Devia t ion Rat io  Prob.  
Withdrew 110 .73  .93 .38 .69 
Graduated in  262 .74 .86 
Teacher  Educat ion 
Graduated o ther  96 .82  .98 
TABLE 32.  Leadership  in  Act iv i t ies  wi th  Sta tus  in  School  
(School  Level  Act iv i t ies)  
Standard F 
Var iables  N Mean Devia t ion Rat io  Prob.  
Withdrew 110 .50 .67 2 .32 .10 
Graduated in  262 .57 .70 
Teacher  Educat ion 
Graduated o ther  96 .40  .62 
re jec ted.  Persons  who graduated in  teacher  educat ion 
par t ic ipated in  more  non-school  ac t iv i t ies  as  leaders  
than persons  who dropped out  of  school .  
Hypothes is  VI  
There  are  no s ignif icant  d i f ferences  in  ACT 
scores ,  h igh school  rank,  gender ,  long-range 
career  p lans ,  s tudents '  percept ion on 
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importance  of  job character is t ics ,  
par t ic ipat ion in  ac t iv i t ies ,  and leadership  in  
ac t iv i t ies  between t ransfer  and nat ive  s tudents  
who graduated in  teacher  educat ion a t  Iowa 
Sta te  Univers i ty .  
Approximately  one- th i rd  of  the  s tudents  in  the  
or ig inal  popula t ion were  t ransfer  s tudents .  This  same 
percentage was  observed throughout  the  fol lowing 
sampl ing:  there  were  783 s tudents  in  the  popula t ion—513 
(65-5%) were  nat ive  s tudents  and 270 were  t ransfer  
s tudents  (34.5%).  Of  the  494 s tudents  in  the  sample ,  323 
(65.4%) were  nat ive  s tudents  and 171 (34.6%) were  
t ransfer  s tudents .  There  were  262 s tudents  who graduated 
in  the  Iowa Sta te  Univers i ty  teacher  educat ion program:  
167 (63 .7%)  were nat ive  s tudents  and 95 (36 .3%)  were 
t ransfer  s tudents .  
Chi-square  was  used to  tes t  for  d i f ferences  in  
gender  and long-range career  p lans ,  t - tes ts  were  used to  
tes t  for  d i f ferences  in  ACT scores ,  HSR,  s tudents '  
percept ion on importance  of  job character is t ics ,  
par t ic ipat ion in  ac t iv i t ies ,  and leadership  in  
ac t iv i t ies .  No d i f ferences  were  found in  gender ,  
long-range career  p lans  (Table  33) ,  ACT scores ,  HSR,  
percept ions  of  importance  of  job character is t ics  (Table  
34) ,  par t ic ipat ion in  ac t iv i t ies ,  and leadership  in  
ac t iv i t ies  (Table  36)  between t ransfer  and nat ive  
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s tudents  who graduated in  teacher  educat ion.  Differences  
were  found in  Factor  Two of  the  job character is t ic  i tems 
between t ransfer  and nat ive  s tudents  who graduated in  
teacher  educat ion.  Nat ive  graduates  in  teacher  educat ion 
had a  h igher  ra t ing (mean=17-41)  on Factor  Two,  
chal lenge/responsibi l i ty ,  than persons  who t ransferred 
from another  ins t i tu t ion (mean=l6.94) .  No d i f ferences  
were  found in  any of  the  other  fac tors  or  the  two s ingle  
i tems of  job character is t ic  i tems between the  two groups  
(Table  34) .  
TABLE 33.  Gender  and Long-Range Career  Plans  wi th  
Nat ive/Transfer  Sta tus  
Var iables  
Transfer  Nat ive  
Ob Exp Ob Exp 
Chi-square  
Value  Prob.  
Gender  
Male  
Female  
20 21 75 74 
37 36 130 131 
.003 .96 
L-RCP 
Teaching & 131 
School  Rela ted  
Business  & 23 
Indust ry  
Combinat ion 13 
137 
19 
1 1  
84 
6 
L-RCP = Long-Range Career  Plans  
Ob = Observed Frequency 
Exp = Expected Frequency 
77 
11 
4.98 . 0 8  
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TABLE 34.  ACT Scores ,  HSR,  Job Character is t ics  wi th  
Nat ive/Transfer  Sta tus  
Standard t  
Var iables  N Mean Devia t ion value  Prob.  
ACT Scores  
Nat ive  157 21.66 4 .43 .83 .41 
Transfer  56 21.07 5 .06 
HSR 
Nat ive  165 21.56 16.37 -1 .93 .06 
Transfer  57 27.33 20.45 
Autonomy 
Nat ive  167 , 21 .02 2 .86 - .46 .64 
Transfer  95 21.19 2 .63 
Chal lenge/  
Responsibi l i ty  
Nat ive  167 17.41 1 .68 2 .08 .04* 
Transfer  95 16.94 1 .96 
Service/People  
Nat ive  167 8 .68 1 .11 .17 .87 
Transfer  95 8 .65 1 .12 
Creat iv i ty /Specia l  
Act iv i t ies  
Nat ive  167 8 .68 1 .11 .17 .87 
Transfer  95 8 .65 1 .12 
Secur i ty  
Nat ive  167 7 .77 1 .27 -1 .49 .14 
Transfer  95 8 .30 1 .30 
* . 0 5  level  of  s ignif icance .  
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TABLE 34.  (Cont inued)  
Var iables  N Mean 
Standard 
Devia t ion 
t  
value  Prob.  
Socia l  Change 
Nat ive  167 3 .53 .76 - . 2 2  .83  
Transfer  95 3 .55 .70 
Adventure  
Nat ive  167 3 .84 
0
0
 
- .33 .75 
Transfer  95 3 .87 00
 
0
 
Summary of  Hypothes is  VI  f indings  There  were  no 
d i f ferences  in  HSR,  ACT scores ,  gender ,  long-range career  
p lans ,  par t ic ipat ion in  ac t iv i t ies ,  leadership  in  
ac t iv i t ies ,  the  two s ingle  i tem job character is t ics ,  and 
four  of  the  f ive  job character is t ic  fac tors  between 
persons  who t ransferred and persons  who were  na t ive  
s tudents ;  these  aspects  of  the  nul l  hypothes is  were  
re ta ined.  However ,  persons  who t ransferred ra ted  Factor  
2  of  job character is t ic  i tems,  chal lenge/responsibi l i ty ,  
lower  than nat ive  s tudents ;  th is  aspect  of  the  nul l  
hypothes is  was  re jec ted.  
Discuss ion 
Studies  have been conducted in  the  pas t  on 
character is t ics  of  s tudents  in  teacher  educat ion,  
91 
Table  35.  Par t ic ipat ion in  and Leadership  in  Act iv i t ies  
wi th  Nat ive/Transfer  Sta tus  
Var iables  N Mean 
Standard 
Devia t ion 
t  
value  Prob.  
PARTICIPATION IN 
School  Rela ted  
Nat ive  
ACTIVITIES 
167 3 .56 1  .75  1 .20 .23 
Transfer  95 3 .28 1 .82  
Non-School  
Nat ive  167 2 .34 1 .16  .84 .40 
Transfer  95 2 .21 1  .15  
School  Spor ts  
Nat ive  167 2 .12 .94 1 .29 .20 
Transfer  95 1 .96  1 .04  
Non-School  Spor ts  
Nat ive  167 1 .44 1 .27  .70 .49 
Transfer  95 1 .33 1 .  18 
LEADERSHIP 
Non-School  
Nat ive  
IN ACTIVITIES 
167 1  .06  .98 .64 .52 
Transfer  95 .98  .98 
School  Act iv i t ies  
Nat ive  167 .75  .82 .44 .  66 
Transfer  95 .71  .93 
School  Level  
Nat ive  167 .56  .67 .36 .72 
Transfer  95 .59  .75 
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however ,  the  major i ty  of  these  s tudies  were  conducted  
dur ing  the  1950s  to  la te  1960s .  The  scarc i ty  of  s tudies  
s ince  th i s  t ime per iod  has  l e f t  the  area  of  teacher  
educat ion  wi th  a  void  of  research  per ta in ing  to  persons  
to  whom a re  en t rus ted  the  respons ib i l i ty  to  shape  and to  
develop  the  l ives  of  s tudents  in  our  e lementary  and  
secondary  schools .  In  order  to  provide  informat ion  to  
address  th i s  i ssue ,  th i s  s tudy was  under taken .  The  
purpose  of  th i s  s tudy was  to  de termine  i f  there  were  
d i f fe rences  among persons  who enro l led  in  the  El  Ed/Sec  
Ed 204 course .  The  School  in  Amer ican  Li fe ,  re la t ive  to  
the i r  pers i s tence  in  school .  This  informat ion  should  be  
used  wi th  caut ion ,  as  i t  may only .be  genera l izable  to  
persons  a t tending  the  teacher  educat ion  program a t  Iowa 
S ta te  Univers i ty .  Two poss ib i l i t i es  for  th i s  research  
a re  tha t  th i s  informat ion  wi l l  be  used  for  counse l ing  
purposes  for  s tudents  cons ider ing  teacher  educat ion  as  a  
career  and  as  a  foundat ion  for  persons  in te res ted  in  
fur ther  research  as  a  one- ,  f ive- ,  and/or  ten-year  
fo l low-up s tudy of  the  same persons .  
Severa l  hypotheses  were  genera ted  and tes ted  to  
de termine  charac ter i s t ic  s imi lar i t ies  and d i f fe rences  
among persons  who graduated  in  teacher  educat ion ,  
graduated  in  another  program,  or  dropped out  of  school .  
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The d iscuss ion  in  th i s  sec t ion  wi l l  focus  on  these  
hypotheses ,  the i r  f indings ,  and  the  compar ison  of  these  
research  f indings  and previous  research  as  repor ted  in  
the  Review of  Li te ra ture  sec t ion .  
Personal  and  academic  charac ter i s t ics  
This  s tudy  shows,  as  previous  research  has ,  tha t  
women a re  s t i l l  the  most  representa t ive  group of  persons  
choos ing  teaching  as  a  career  (Char te rs ,  1963;  Ryan & 
Ph i l l ips ,  1982;  Grant  & Synder ,  1983-84) .  Persons  
wi thdrawing f rom school  had  the  lowes t  h igh  school  rank  
and ACT scores .  The  assumpt ion  would  be  tha t  these  
persons  wi thdrew because  of  academic  fa i lure .  Addi t iona l  
research  i s  needed on  s tudents  who drop  out  of  school  to  
de termine  probable  reasons  for  wi thdrawal .  
This  s tudy  d id  not  suppor t  research  f indings  of  
teacher  educat ion  a t t rac t ing  s tudents  wi th  low academic  
s tanding .  Iowa S ta te  Univers i ty  a t t rac ts  s tudents  of  
h igh  academic  s tanding  to  i t s  teacher  educat ion  program.  
Iowa S ta te  Univers i ty  teacher  educat ion  s tudents  in  th i s  
s tudy have  an  average  ACT score  of  21 .51  as  compared  to  
Fe is t r i tzer ' s  (1984)  na t iona l  repor t  of  17 .4  and The  
Amer ican  Col lege  Tes t  Program's  scores  of  17 .2  -  17.8  for  
the  s tudents  wi th  an  in te res t  in  educat ion .  The  h igh  ACT 
scores  of  Iowa S ta te  Univers i ty  teacher  educat ion  
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s tudents ,  however ,  i s  probably  due  to  the  fac t  tha t  the  
Univers i ty  i s  loca ted  in  a  s ta te  wi th  an  average  ACT 
score  of  20 .2 .  Persons  graduat ing  in  o ther  programs in  
th i s  s tudy had  an  average  ACT score  of  22 .91 .  
Long-range  career  p lans  
Persons  graduat ing  in  teacher  educat ion  chose  
teaching  and school  re la ted  long-career  p lans .  This  
sugges ts  tha t  many of  the  persons  graduat ing  in  teacher  
educat ion  want  jobs  in  teaching  or  a  re la ted  occupat ion .  
Persons  make  career  choices  a t  var ious  per iods  in  t ime.  
Females  have  been  shown to  make career  choices  ear ly  in  
l i fe ,  in  e lementary  school ,  and  men tend  to  make  the i r  
career  choice  in  la te r  h igh  school  years  and/or  ear ly  
co l lege  years  (Mor i ,  1966;  F ie l s t ra ,  1955;  Richards ,  
I960;  and  Mangier i  & Kemper ,  1984) .  The  da ta  obta ined  
f rom the  ques t ionnai re  used  in  th i s  s tudy was  dur ing  a  
sophomore  l eve l  course .  Therefore ,  i t  i s  fe l t  tha t  
career  choices  were  made  by  the  t ime persons  enro l led  in  
the  El  Ed/Sec  Ed 204 course .  
Job  charac ter i s t ics  
The  impor tance  of  a  job  to  provide  cer ta in  rewards  
and/or  benef i t s  has  of ten  been  cons idered  the  reasons  for  
a  person  choos ing  or  fa i l ing  to  choose  an  occupat ional  
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area .  Mori  (1966)  and  Fox (1961)  found persons  in  
teacher  educat ion  to  rank  sa la ry  as  an  impor tan t  fac tor  
in  cons ider ing  the  teaching  profess ion .  The  Phi  Del ta  
Kappan Gal lup  Pol l s  (1981,  1984)  revea led  tha t  teaching  
i s  no longer  an  occupat ion  tha t  i s  assoc ia ted  wi th  a  good 
sa la ry .  Persons  graduat ing  in  teacher  educat ion  d id  not  
ra te  the  fac tor  inc luding  sa la ry  as  impor tan t  as  persons  
graduat ing  in  o ther  programs.  This  would  sugges t  tha t  
th i s  i s  not  as  impor tan t  in  a  job  to  persons  who want  to  
be  teachers .  This  suppor ts  research  by Mangier i  and  
Kemper  (1984)  and  Al l i son  (1982)  tha t  persons  cons ider ing  
teacher  educat ion  as  a  career  do  not  choose  sa la ry  nor  
soc ia l  s ta tus  and pres t ige  as  impor tan t  fac tors . for  
career  choice .  This  s tudy  suppor ts  Freeman 's  (1979)  
research  f indings  indica t ing  cha l lenge  to  be  an  impor tan t  
fac tor  for  persons  choos ing  teaching .  
Par t ic ipa t ion  in  and leadersh ip  in  ac t iv i t ies  
Research  has  ind ica ted  tha t  par t ic ipa t ion  in  and 
leadersh ip  assumed in  school  and  non-school  ac t iv i t ies  
tend  to  impact  on  the  career  choice  a  person  wi l l  make  
(Mar t in ,  1944;  and  repor ted  by  Chen,  1982 in  s tudies  by  
Endicot t  and  Bear  and  Brown) .  Persons  graduat ing  in  
teacher  educat ion  never  ranked th i rd  in  par t ic ipa t ion  in  
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ac t iv i t ies  or  leadersh ip  in  ac t iv i t ies ,  but  ra ther  f i r s t  
or  a  very ,  very  c lose  second.  
Transfer  and  non- t ransfer  s tudents  in  teacher  educat ion  
Transfer  s tudents  have  been  found to  have  h igher  or  
s imi lar  academic  s tanding  as  na t ive  s tudents  (Richardson 
& Doucet te ,  1980;  Mar torana  & Wi l l iams,  1954;  Kl i tzke ,  
1961) .  These  f indings  were  suppor ted  by  th i s  s tudy.  
Transfer  s tudents  have  a l so  been  found to  be  on  
probat ion ,  have  lower  grades  in  upper  d iv is ion ,  have  
h igher  a t t r i t ion  ra tes ,  and  were  l ess  l ike ly  to  graduate  
(Kiss le r ,  1980;  Kiss le r  e t  a l .  1981) .  This  s tudy  
revea led  an  unexpected  d i f fe rence  on the  percept ions  of  
the  impor tance  of  a  job  provid ing  cer ta in  
charac ter i s t ics .  This  researcher  i s  not  sure  why na t ive  
s tudents  ra ted  the  fac tor  respons ib i l i ty /cha l lenge  h igher  
than  s tudents  who t ransfer red .  However ,  some 
poss ib i l i t i es  may inc lude  the  fo l lowing:  s tudents  who 
en ter  a  four -year  ins t i tu t ion  as  a  na t ive  s tudent  have  to  
assume a  respons ib i l i ty  for  making  dec is ions  about  new 
f r iends ,  par t ic ipa t ion  in  ac t iv i t ies ,  involvement  in  
la rge-c lass  sess ions ,  e tc .  In  o ther  words ,  t ak ing  the  
in i t ia t ive  for  becoming members  o f  and  f i t t ing  in to  a  
"d i f fe rent  cu l ture ."  
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Very l i t t l e  d i f fe rence  i s  found among the  groups  in  
th i s  s tudy.  One would  no t ,  however ,  expec t  g rea t  
var iab i l i ty  among the  groups  due  to  the i r  homogeni ty .  
Persons  in  the  s tudy were  bas ica l ly  f rom Iowa or  f rom the  
mid-wes t ,  s ta ted  s imi lar  reasons  for  enro l lment  in  the  El  
Ed/Sec  Ed 204  course ,  and  had  group ACT score  averages  
above  the  na t iona l  average .  
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CHAPTER V — SUMMARY AND RECOMMENDATIONS 
This  s tudy  was  under taken  to  de termine  the  
charac ter i s t ics  of  persons  graduat ing  in  teacher  
educat ion;  to  de termine  i f  there  were  d i f fe rences  among 
persons  who enro l led  in  El  Ed/Sec  Ed 204 ,  The  School  in  
Amer ican  Li fe ,  and  graduated  in  teacher  educat ion ,  
graduated  in  another  program,  or  dropped out  of  school ;  
and  to  de termine  i f  there  were  d i f fe rences  be tween 
t ransfer  and na t ive  s tudents  who graduated  in  teacher  
educat ion .  The  focus  and quant i ty  of  s tudies  de termining  
the  charac ter i s t ics  of  persons  in  teacher  educat ion  
programs rece ived  l i t t l e  a t ten t ion  dur ing  decade  of  the  
1970s  to  the  present .  
This  s tudy  was  based  on  research  da ta  co l lec ted  by 
the  Research  Ins t i tu te  for  S tudies  in  Educat ion  (RISE)  a t  
Iowa S ta te  Univers i ty  and  the  researcher .  These  da ta  
inc luded  the  El  Ed/Sec  Ed 204  ques t ionnai re ,  s ta tus  in  
school  da ta  (graduat ing  in  teacher  educat ion ,  graduat ing  
in  another  program,  or  dropped out  of  school ) ,  and  
informat ion  obta ined  f rom Univers i ty  records  (HSR,  ACT 
scores ,  e tc . ) .  There  were  783 s tudents  enro l led  in  El  
Ed/Sec  Ed 204 wi th  494 answer ing  the  ques t ionnai re  and  
who were  subsequent ly  used  in  th i s  s tudy.  
99 
Severa l  types  of  s ta t i s t ica l  ana lyses  were  used  to  
de termine  d i f fe rences  among the  s tudents  in  the  s tudy.  
Chi -square  was  used  to  tes t  for  d i f fe rences  in  gender ,  
long-range  career  p lans ,  and  t ransfer  s ta tus .  One-way 
ana lys is  of  var iance  and t - tes t s  were  used  to  tes t  for  
d i f fe rences  in  ACT scores ,  HSR,  t ransfer  hours ,  job  
charac ter i s t ic  i tems,  par t ic ipa t ion  in  ac t iv i t ies ,  and 
leadersh ip  in  ac t iv i t ies .  
Summary  
The  fo l lowing were  the  f indings  of  th i s  s tudy:  
1 .  No s igni f icant  d i f fe rences  were  found 
be tween persons  graduat ing  in  teacher  
educat ion  and persons  graduat ing  in  
o ther  programs of  s tudy  on  HSR or  ACT 
scores .  Persons  who graduated  in  
another  program had h igher  ACT scores  
and a  h igher  HSR than  persons  who 
dropped out  of  school .  Persons  who 
graduated  in  teacher  educat ion  had  a  
h igher  HSR than  persons  who dropped 
out  of  school .  No d i f fe rences  were  
found in  gender  or  t ransfer  hours  
among the  three  groups .  
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2.  Persons  graduat ing  in  teacher  
educat ion  chose  teaching  and school  
re la ted  long-range  career  p lans .  
Persons  graduat ing  in  another  program 
and those  who wi thdrew f rom school  
chose  bus iness  and indus t ry  long-range  
career  p lans .  A person ' s  s ta tus  in  
school  had  no  e f fec t  on  the i r  choice  
of  a  combinat ion  of  long-range  career  
p lans—business  and  indus t ry  and 
teaching ,  bus iness  and  indus t ry  and 
school  re la ted ,  and  bus iness  and 
indus t ry ,  teaching ,  and  school  
re la ted .  
3 .  Persons  who graduated  in  teacher  
educat ion ,  graduated  in  another  
program,  and  dropped out  of  school  
ra ted  both  s ingle  i tems and four  of  
the  f ive  fac tors  s imi lar .  Persons  
graduat ing  in  another  program ra ted  
the  job  charac ter i s t ic  fac tor  i tem 
autonomy h igher  than  persons  in  the  
o ther  two groups .  
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Persons  who graduated  in  teacher  
educat ion  par t ic ipa ted  in  a  grea ter  
number  o f  non-school  re la ted  
ac t iv i t ies  than  persons  who dropped 
out  of  school .  No d i f fe rences  were  
found in  the  number  o f  school  re la ted  
ac t iv i t ies ,  spor t s  school  re la ted  
ac t iv i t ies ,  and non-spor ts  school  
re la ted  ac t iv i t ies  among the  three  
groups .  
Persons  graduat ing  in  teacher  
educat ion  par t ic ipa ted  in  a  grea ter  
number  o f  non-school  re la ted  
ac t iv i t ies  as  leaders  than  persons  who 
dropped out  of  school .  There  were  no  
d i f fe rences  found in  the  number  o f  
leadersh ip  ro les  assumed in  school  
l eve l  ac t iv i t ies  or  school  ac t iv i t ies  
among the  three  groups .  
No d i f fe rences  were  found in  HSR,  ACT 
scores ,  gender ,  long-range  career  
p lans ,  par t ic ipa t ion  in  ac t iv i t ies ,  
leadersh ip  in  ac t iv i t ies ,  the  two 
s ingle  job  charac ter i s t ics  i tems,  and  
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four  of  the  f ive  fac tor  job  
charac ter i s t ics  be tween na t ive  and 
t ransfer  s tudents .  Nat ive  s tudents  
ra ted  the  respons ib i l i ty /cha l lenge  
fac tor  h igher  than  s tudents  who 
t ransfer red .  
Recommendat ions  
Based  on  the  f indings  f rom th is  research ,  the  
fo l lowing a re  recommended for  addi t iona l  s tudy:  
1 .  Repl ica t ion  of  th i s  s tudy wi th  s tudents  
f rom o ther  El  Ed/Sec  Ed 204 courses .  With  
the  publ ica t ion  of  A Nat ion  a t  Risk  and  
o ther  repor ts ,  s tudies  a re  needed by  
subjec t  a rea  to  de termine  i f  there  a re  
d i f fe rences  in  persons  academic  s tanding  
and o ther  charac ter i s t ics ,  as  wel l  as  
de termining  i f  more  persons  f rom the  
sc ience  and mathemat ic  a reas  wi l l  choose  
teaching  as  a  career .  
2 .  Fol low-up s tudies  of  persons  in  th i s  s tudy 
to  de termine  changes  in  the i r  responses  on  
s igni f icant  s imi lar ' i t ems,  such  as  job  
charac ter i s t ic  i tems,  on  subsequent  
ques t ionnai res  used  to  obta in  da ta  f rom 
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s tudents  as  they  comple te  school ,  g raduate ,  
and  obta in  jobs .  Some of  the  i tems f rom 
the  ques t ionnai re  in  th i s  s tudy a re  used  on  
subsequent  s tudies  conducted  by  RISE.  By 
conduct ing  fo l low-up s tudies ,  informat ion  
can  be  obta ined  re la t ive  to  a  persons '  
percept ions  about  job  charac ter i s t ic  i tems 
changing  over  a  per iod  of  t ime to  de termine  
why persons  s tay  in  var ious  profess ions .  
3 .  The  number  o f  t ransfer  s tudents  a t tending  
school  sugges ts  addi t iona l  research  i s  
needed on  th i s  group to  de termine  how they  
progress ,  pers i s t ,  and  achieve  degrees  in  
programs of  s tudy  a t  Iowa S ta te  Univers i ty  
and  about  the  type(s )  of  ins t i tu t ions  f rom 
which  they  t ransfer red .  Are  the  s tudents  
who t ransfer  progress ing  a t  the  same ra te  
as  na t ive  s tudents?  Are  there  d i f fe rences  
in  s tudents  ab i l i t i es  and charac ter i s t ics  
assoc ia ted  wi th  the  type(s )  of  ins t i tu t ions  
f rom which  they  t ransfer?  This  s tudy  dea l t  
wi th  the  t ransfer  s tudents  as  a  group not  
as  subgroups  based  on  t ransfer red  
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ins t i tu t ions  or  subjec t  a rea  
spec ia l iza t ion .  
4 .  S ince  the  research  f indings  a re  bas ica l ly  
genera l izable  to  a  s ingle  univers i ty ,  
s tudies  where  na t iona l  da ta  a re  used  i s  
recommended to  de termine  i f  more  
genera l izable  informat ion  can  be  obta ined .  
5 .  Research  i s  needed to  de termine  when 
s tudents  s ta r t  to  formula te  ideas  of  
teaching  as  a  career ,  and  persons  and 
events  tha t  cont r ibuted  to  the  choos ing  of  
teaching  as  a  long-range  career  p lan .  This  
type  of  research  can  suppor t  o ther  research  
f indings  of  th i s  na ture  and wi l l  he lp  to  
re inforce  the  concept  of  
"mentorsh ip /model ing"  and  the  need  for  
"good"  teachers .  
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APPENDIX 
State Unfyersitij of Science and T hnology Ajnss. Iowa 50011 
CoQege of Educabon 
202 (^ adrangic 
Tdepbone 515-294-7Qaz 
May 12. 1981 
Dear Teacher Education Student: 
We are currently engaged In a research project designed 
to evaluate and improve the Teacher Education Program here 
at Iowa' State University. 
Students in various phases of the program are being contacted 
to participate in the study. As a student beginning your Teacher 
Education classes, you can provide valuable information for our 
project. Your voluntary participation would be greatly appreciated. 
You may be assured of complete confidentiality. We ask for 
your social security number for data analysis procedures, to 
match with instructor class information such as year in school 
and curriculum, and evaluations of the Teacher Education. Program 
as you progress through your program and careers. New identifi­
cation numbers are assigned for data analysis and the information 
is analyzed in terms of groups, not in terms of individuals. 
Names and social security numbers are used only for contacting 
and matching purposes. The information provided is for use in 
this research project only. 
We ask that you complete the enclosed questionnaire and return 
it by the end of the class period. 
Thank you for your assistance in our project; the information 
you provide should help us to continually improve the Teacher 
Education Program. 
If you have questions about this study, please contact the 
Office of Research Institute for Studies in Education, or call 
515-294-7009. 
Sincerely, 
^Harold E. Dilts 
Associate Dean 
/st 
Enc 
First we would like to ask you some questions about your current relationship 
with the Teacher Education Program. 
113 
1. Please check the response which best describes your current position 
on applying to the Iowa State Teacher Education Program. 
____ I have been admitted to Teacher Education 
I have applied for admission to Teacher Education 
I plan to apply for admission to Teacher Education 
I am uncertain on whether or not I will apply for admission to 
Teacher Education 
I plan to complete a Teacher Education Program at another Institution 
I do not plan to apply to a Teau'ier Education Program 
2. Check the response which best describes your primary reason for 
enrolling in Education 204. 
It is a requirement for the Teacher Education Program 
I wanted to obtain more Information on a teaching career 
My advisor recommended the class 
Friends recommended the class 
It was the only class available at this time 
Other > Specify 
3. In what way has Education 204 influenced your decision on teaching 
as a career? 
It has confirmed my previous decision to become a teacher 
It has caused me to decide to become a teacher 
It has confirmed my previous decision not to become a teacher 
It has caused me to decide not to become a teacher 
It has caused uncertainty about my decision to become a teacher 
It has caused uncertainty about my decision not to become a teacher 
It has not affected my decision 
Now, we would like to ask you some questions about your plans for the 
future. 
4. What is your current long-range career plan? 
Elementary Teaching > Specify Specialty Area(s) (if any) 
Secondary Teaching > Specify Subject Area(s) 
K-12 Teaching > Specify Subject(s) 
College or University Teaching > Specify Subject(s) 
School Counselor 
School Administrator 
Business or Industry > Specify 
Government Employment (Other Than Military) > Specify 
Military 
Full-time Homemaker 
Other > Specify 
How important is it that a job provide you with the following 
characteristics? Please circle one number for each characteristic. 
Use the following response categories. 
114 
Very Important 5 
Important 4 
Neutral 3 
Unimportant 2 
Very Unimportant 1 
Please circle your response 
Opportunity to be creative and original... 5 4 3 2 1 
Opportunity to use special abilities or 
aptitudes 5 4 3 2 
Opportunity to work with people rather 
than things 5 4 3 2 
Opportunity to earn a good deal of money.. 5 4 3 2 
Social status and prestige 5 4 3 2 
Opportunity to effect social change 5 4 3 2 
Relative freedom from supervision by 
others 5 4 3 2 
Opportunity for advancement 5 4 3 2 
Opportunity to exercise leadership 5 4 3 2 
Opportunity to help and serve others 5 4 3 2 
Adventure 5 4 3 2 
Opportunity for a relatively stable and 
secure future 5 4 3 2 
Fringe benefits (health care, retirement 
benefits) 5 4 3 2 
Variety in the work 5 4 3 2 
Responsibility 5 4 3 2 
Control over what I do 5 4 3 2 
Control over what others do 5 4 3 2 
Challenge 5 4 3 2 
Now, we would like Co ask you some questions about yourself. 
6. What quarter and year did you begin work at Iowa State? 
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7. What was your approximate rank in your high school graduating class? 
(Check one) 
(a) top 20% 
(b) second 20% 
(c) middle 20% 
(d) fourth 20% 
(e) lowest 20% 
8. Did you transfer to Iowa State from another college or university? 
(Check one) 
Yes > Go to Question 9 
" No > Go to Question 11 
9. (Transfers only) When you entered Iowa State, what was your 
classification? 
First Quarter Freshman First Quarter Sophomore 
Second Quarter Freshman Second Quarter Sophomore 
Third Quarter Freshman Third Quarter Sophomore 
First Quarter Junior Other 
10. (Transfers only) What was your approximate grade point average 
at the time of transfer? (Check one) 
below 2.0 
2.01 - 2.5 
2.51 - 3.0 
3.01 - 3.5 
Above 3.5 
11. What is your current marital status? (Check one) 
Single 
Married 
Married, one or more children 
Other (Widowed, Separated, Divorced) 
12. Have you worked in a full-time (40 hours per week) job? (Check one) 
Never •> skip to 14 
Occasionally ^ (including summers aad vacations) 
Continuously for from 1-3 years 
Continuously for more than 3 years 
13. Please describe the occupation in which you worked the majority of 
the time. (Please be specific) 
1 1 6  
14. Please check any of the following activities in which you have been 
involved as a participant. 
A-H 
Scouts 
Varsity Sports 
Intra-mural Spcrts 
Church Youth Activities 
Youth Camps 
Foreign Travel 
School Music Activities 
Î7A or FHA 
Speech/Debate 
Student Council 
Cheerleading 
School Newspaper/Yearbook 
Honor Society 
Service Clubs > Please Specify 
Interest Clubs ^ Please Specify 
Other > Please Specify 
Other 9 Please Specify 
15. Please check any of the following activities in which you have been 
involved as a leader, counselor, coach or aide. 
6-S 
Scouts 
Varsity Sports 
Intra-mural Sports 
Church Youth Activities • 
Youth Camps 
Foreign Travel 
Youth Choir or Band 
Nursery School 
Elementary School 
Secondary School 
Student Government 
Other > Please Specify 
16. What is your age? 
17. Sex: (Circle) M ? 
18. What is your Social Security Number? 
19. What was your father's occupation most of the time while you were 
living at home? (Please be specific) 
20. What was your mo Cher'* occupacion oosc of the clae while you were 
living St home? (Please be specific) 
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21. Are you currently a resident of Iowa? (Please check) YES NO 
If '*N0", what is your state or country of residency? 
22. What was the approxisate size of your high school graduating class? 
(Please check one) 
(a) 0 - 100 students 
(b) 101 - 250 students 
(c) 251 - 500 students 
(d) 501 — 1000 students 
(e) Over 1000 students 
Now we would like to ask you questions about your current attitudes toward 
education.' 
23. What do you think are the two most serious problems in the public schools 
today? 
(1) 
(2) 
24. What two things do you think the public schools are doing most effectively 
today? 
(1) 
(2) 
25. Please think about the best teacher you know or have known. What were 
the characteristics that made that teacher outstanding? 
(!)_ 
(2) 
(3) 
